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Description

Findings

Part I LANGUAGE DEVELOPMENT

SUMMARY

Language Development activity varied from school
to school. ESHA provided intensive inservice
training to all project and Follow-Through per-
sonnel. Reading skills specialists were available
at each school site to assist teachers, aides and
students in improvement of basic reading skills.
Both pull-out and in-classroom services were pro-
vided by the specialists and instructional aides.
Project students had regularly assigned assistance
in these centers. ESEA provided an extensive
after school tutorial program, with a schooi day
program operative at one school site. Systems 80
machines and other materials and equipment were
available to project teachers. The Program
Assistant in curriculum devoted full time to
language development activities for the project
personnel.

Results on standardized achievement tests for a

seven month instructional period between pre and
post tests reveal that ESEA Title I students made
moderate growth in language development. It can
be noted that in word meaning on the Stanford
Achievement Test third graders fell below moderate
level by achieving .5 months growth during the
instructional period. In paragraph meaning, third
graders did achieve moderate growth of .9. At the
end of first grade, it was found that the average
score was above grade level at 2.0 grade equivalent.
The range of growth at all other grades was from
.8 to 1.1 years growth in language development.

Grade Pre Post Gain Grade Equiv.
1 2.0
2 1.9 2.0 1.8
3 PM-2.1 3.0 .9

WM-2.5 3.0 .5

4 2.9 3.7 .8

3.2 4.2 1.0
6 3.9 4.7 .8

Recommendations 1. That earlier identification be made of all ESEA
children to give them full benefits of the program.
2. That skills specialists, instructional aides,
and tutoring be continued to assist in language
development skills.
3. That more provisions be made for bilingual
students.
4. That reading clinic give more time to students.
5. That staff development be provided for all HSEA
personnel in the up-grading of teaching skills.
6. That profiles be maintained and used in the
instruction of all ESEA designated students.



Description

Findings
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Part II MATHEMATICS

SUMMARY

ESEA provided a saturated program in mathe-
matics in each designated school. Math skills
specialists worked with teachers, aides and
students in building basic skills and concepts.
Aides provided small group and tutorial assis-
tance. The intermediate schools were equipped
with Time Sharing Terminals in their mathematics
labs. Each designated Title I student receivei
regularly scheduled instruction on these tele-
types. ESEA also provided college level train-
ing for teachers through a year long MATH FORUM.
Manipulative materials, books and necessary
equipment were provided as requested whenever
possible. High school and college tutors were
utilized in an after school program to work with
selected project pupils with special needs.

Results of standardized achievement tests reveal
that ESEA students made moderate growth for a
semen month instructional period betreen pre
and past tests. First grade students earned a
1.8 grade equivalent score at time of testing
in May 1971. SecondYthird and sixth grade
students made month for month growth scores on
the average, while forth and fifth grade ESEA
designated students growth scores were 1.1 and
1.0 years respectively.

Grade Pre Post Gain Grade Equiv.
1 1.8
2 1.4 2.2 .8
3 Comp-2.1 2.9 .8

Conc-2.0 2.8 .8

4 3.2 4.3 1.1
5 3.6 4.6 1.0
6 4.5 5.2 .7

Recommendations 1. That assistance of skills specialists, instruc-
tional aides and tutors be continued and increased
in the mathematics component.
2. That teletypes be continued in the math labs
with recommended changes by staff.
3. That meetings with teachers in feeder and
receiving schools expand.
4. That staff development be provided for all ESEA
personnel in improving mathematics instructional
skills.
5. That profiles be developed and utilized in the
instruction of mathematics for all ESEA students.
6. That more manipulation materials be provided
for student use.



Part III STAFF DEVELOPMENT

SUM%IARY

Description The ESEA office sponsored district wide in service courses for

all FRIA and Follow Through Staffs in Reading and Language Arts.

In addition individual school site programs received ESEA support.

Staff development included training in the instruction of basic

skills in reading and math, interpersonal relations, understanding

black dialect, visitations and observations of classrooms and

schools within the district as well as out of district. Teachers

were exposed to a variety of teaching models and instructional

materials. In some cases they were provided release time and

substitutes for in-depth workshops lasting over an extended

period of time.

Findings Teachers were more willing to participate in staff development

programs offered at the school site. They benefited more fram

demonstrations and workshops that gave them concrete assistance

in meeting the needs of low achievers. It is necessary to
provicle follow-up after workshops to insure that practices and

procedures are put into use when teachers return to their

classrooms. Many need on-going assistance to translate
learnings into practice within.their classrooms. Teachers

have difficulty in organiziN;.iastruction for a diverse

population and the low achiever is usually the most neglected.

There is also a need for teachers to be trained in making

effective use of auxiliary personnel within their classrooms

and within the school and the district. The evaluations of
staff development programs did not yield a wealth of information

on which to base firm staff needs for next year.

Recommendations 1. That staff development continues to be offered at each

school site bused upon demonstrated and expressed needs of

staff.

2. That the ESEA office assist in the initiation and maintenance

of school site in service.
3. That evaluation instruments be based upon objectives of the

activity and completed by all participants.

4. That staff be involved in planning staff development.

5. That in service activity be directly related to inStruction

of basic skills.
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Description

Findings

Part IV AUXILIARY SERVICES

SUMMARY

In addition to pupil personnel which provided
part time counseling at the two intermediate
schools, this component included the provision
of services of four community workers assigned
to the seven designated schools.

Counseling services were well utilized and had
positive effects at one school. Staff response
at the other school was less responsive; resul-
ting in less positive effects upon students, staff
and families.

Recommendations 1. That full-time counseling services be pro-
vided at each intermediate school.
2. That school staff be trained in the utili-
zation of pupil personnel services.
3. That better and more effective record-keeping
procedures be maintained by all personnel involved
in this component.

...



Part V PARENT INVOLVEMENT COMPONENT

SUMARY

Description This component MIS developed on two levels, one the overall
District Advisory Committee level and two, parent involvement
at each school site. The District Advisory Committe
was composed of parents and staff representation from each
designated school and devoted its time to overall concerns.
The School Site Camnittees were primarily concerened ulth
parent participation at their particular schools. The parent
involvement component also included parent classes in basic
skills, kindergarten workshops, parent participation in the
classroom, and regional workshops.

Findings At the district level, programs and meetings attracted the
attendance of a large number of Title I parents. Over 350
parents were involved. Parent classes began with good
attendance, but did not sustain the interest of parents
throughout the series. The content of the classes was
involved. Paid parent participation activities in the classroom
provea to be a most successful activity in the component.
School site reports indicate an over-all increase in parent
participation at each school during the 1970-71 school year.

Recommendations 1. That District Advisory COmMittee continues to establish
programs with district-wide appeal to ESEA parents.
2. That parent classes be scheduled at each school site
offering a maximum of three in-depth workshops on basic skills.
3. That ESEA continue to provide materials for parent use
at home.
4. That paid classroom participation'be expanded.
5. That school site staff actively involve itself in ways
and means to increase parent involvement at their schools.
6. That Berkeley ESEA parents continue communication with
other ESEA schools outside the district.

9



Part VI INTERGROUP RELATIONS COMPONENT

SUMMARY

Description This Component included a variety of activities at various
schools. Franklin Intermediate School concentrated on'
student club activities, Jefferson's program focused on a
Folk Choir Aide the Bilingual program there taught multi-
cultural understanding through the academic program.

Findings While the programs were well intentioned, in two activities
was a conscious effort devoted specifically to teaching

. intergroup relations. These were the Human Relations Club..
at. Franklin and the multi-cultural curriculum in the Bilingual
program at Jefferson. In the other activities, intergroup
relations was handled on an informal basis, with the idea in
mind that when students played, sang, or worked together
in organized groups that positive human relations would
become an automatic by-product.

Recommendations 1. Pre and post test data on attitudinal changes be developed
for this component.
2. That programs be more deliberate in their attempts to
reach the stated objectives.
3. That all designated schocIls devote part of their programs
to intergroup relations.

1.0
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INTRODUCTIaN

Title I of the Elpmentary and Secondary Education Act provides

for the allocation of grants tO school districts for educational

prograns to enhance the educational attainment *of children from

low socioeconomic backgrounds. The Act is aimed at insuring that

every child will receive an equal opportunity to succeed to the full

extent of his potential.

To accomplish this general objective, Title I funds are used

to provide additional programs and services to educationally
.

disadvantaged children over and above that which they would have

received in the standard course of instruction.

This is the fifth year that theBerkeley schools have partici-

pated in the program. While the program has undergone modifications:

from year to year, its primary emphasis and efforts continue to be

directed towards improving scholastic skills in the major areas of

reading and mathematics. The extent to which this objective has
Ono.

been achieved is the primary concern of this report.

The "target-area" schools, upon which this report is based,

include the following. For grades one through three, the schools

are (1) Emerson, (2) Jefferson, (3) Le Conte, (4) Thousand Oaks,

(5) Tilden, and (6) Washington; for grades four through six, the

schools are (7) Franklin, and (8) Lincoln. In addition, Columbus

and Longfellow were selected as the "control" schools for grades

four through six.

It should be kept in mind that this report is a statistical

and quantitative evaluation of the Esa project in terms of the

reported scores on a variety of standardized achievement tests.

-I-

^



7,r!t"PrIrgrINT?"11ZTVI7PrOrrYarzw.VPIWPAMPCMIStar4. _

It is beyond the purview of this report to include an evaluation of

the administration of the program, its efficiency, its relationships

or interrelationships with other efforts, and the' like.

In addition to this report, a "non-standardized" evaluation report

on other aspects of the ESEA project, but which have direct relevance

to this report, has been completed by Dr. Ramona Maples and is included

in the total and complete report as the findings for all six components

are indicated.

12
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EVALUATION METHODS

This section will be devoted to the presentation of: (1) a

glossary of terms usea to explain the level of performance on the stand-

ardized tests and their limitations; (2) the measurement design, in-

eluding the types of instruments used to evaluate the results; (3) the

research deign, or the process by which the data was gathered, collo-

cated, and then analyzed; and, (4) the interpretation design, or the

criteria by which the project's objectives were evaluated. Included

within each of these rubrics will be a discussion of the limitations

and precautions to be taken in the interpreiation of the findings.

Glossary

Raw Score: The score that is obtained by counting the number of

correct answers a pupil has marked. Such a score always pertains to

a specific form of a test and can never be compared with raw scores

on any other test form. Identical raw scores obtained on two dif-

ferent tests or test forms may represent quite different levels of

performance. Raw scores have little meaning unless there is some

appropriate standard of reference by which to guage them.

Scaled or Expanded Standard Scores: Unlike raw scores, these scores

are comparable across forms and levels of the same test. They offer

the special advantage of comparing group performance at successive

grade levels and on different forms of the same test in a pre-post-

test situation.

Norm: The expected performance level of the average students fc

each grade covered by the test. The extent to which the group upon

which the test was'standardized (usually called the "norming group")

-III-
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is properly selected and truly representative of the population it purports

to represent, the greater the norm serves as a valid standard against

which an individual or group is measured. In addition, the extent to

which the population being tested is like that which the test was

standardized upon is a crucial variable to be considered in the inter-

pretation of test results.

Median: The middle point in a distribution or the score that divides the

group into two equal parts.

Grade Equivalent: The grade equivalent for a particular raw score

'represents the year and month of school, i.e., the grade level for which

that raw score is the real or estimated mean or median (depending on

the test). Caution should be exercised in the interpretation of grade

equivalents. Firstiy, we have no guarantee that growth on one grade'

is the same amount of growth at all grade levels. Secondly, it is only

the reflection of a score and does, not tell us in what way that score

was attained. For example, if a fifth-grade pupil obtains a grade

equivalent of 6.2 on a reading test, this does not mean that he has

mastered all of the reading skills that are taught in his particular..

school up to the second month of the sixth grade. It means only that

on a particular reading test the number of items answered correctly by

that student is .equal to the average number of items answered correctly

by all students in the norming group in the second month of the sixth

grade. On the other hand, if the same fifth grade student obtained a

grade equivalent of 4.5 on the reading test it should not be interpreted

that the student has not learned some of the skills and concepts that

are taught beyond the fifth month of the fourth grade. Again, it should

be interpreted only that the number of itmes correctly answered is equal

IV-
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to the average number answered correctly by all the students in the nom-

ing group in the fifth month of the fourth grade. Also, students at

certain levels tend to be much more heterogeneous with respect to their

achievement in reading skills than in arithmetic skills in which the

student's progress is more likely to be controlled arbitrarily by the

textbooks being used. As a result, one should not readily compare a

student's arithmetic test by merely comparing his grade equivalent

scores on these two tests. Percentile ranks or stainines are more

appropriate for this use.

Thirdly, the grade equivalents are useful in providing a framework

for interpreting the academic accomplishments of students in the ele-

mentary school and are therefore relatively convenient and meaningful,

even though we cannot place great confidence in the equality of grade

.units. There is little value for grade equivalent scores for other

types of groups or measures.

Validity: This refers to the extent to which a test measures what we

actually wish to measure. In regards to the evaluation of the ESEA

results, the question of validity is an important one. For now, it

will suffice to say that the validity of the test is enhanced to the

extent that it measures those skills which were taught in the ESEA

program. It should be quite evident that the results obtained from

standardized tests may only partially measure the effectiveness of

the ESEA instructional program. Additionally, if emphasis was not

placed on a partiCular skill measured by the test, the test results

should be interpreted in this context. Furthermore, there may have

been other very important skills taught in the program which the test

was not designed to measure.

Mean: This is also called the average and refers to. the result of

-V-
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dividing the sum of a set of scores by the number of scores. The

mean score can, however, be seriously misleading in any analysis. It

is quite affected by extreme scores and can often be misinterpreted as

being higher or lower :than would really be appropriate for purposes

of analysis. The mean tells us little about the variability of the

group, which in certain cases will be quite crucial. Even though the

state report calls for mean gain scores, the reader should interpret

these scores in terms of the variability and precautions reported by this

investigator.

Other terms will be defined and explained within the context of

the report.

Measurement Design

The measurement device used was the standardized achievement test.

In compliance with state requirements, the following tests were employed.

At the primary school level, the Cooperative Primary Test was used

to measure reading and mathematic growth. This was used only for the

first and second grades. For the third grade, the Standard Achievement

Test was employed for reading and mathematics. This test was further

broken down into two components for each rubric. For reading, the analy-

sis included scores from the "paragraph meaning" and "word meaning"

sections of the test. For mathematics, the sections measuring compu-

tational and conceptual skills were used.

For the fourth, fifth, and sixth grades the Comprehensive Tests

of Basic Skills was employed. While the test covers a variety of

subareas the major areas of language, reading and arithmetic were

selected for analysis.

16
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Research Design

The overall design provided for data collection on project

students (experimental group) and upon a group of students with

similar backgrounds. 'Control groups were available for the third,

fourth, fifth, and sixth grades; however, the control group for the

third grade was not used due to the small number of students who

participated in the project and therefore inadequate for a true

analysis. All of the scores from the Comprehensive Tests of Basic

Skills were taken from a computer printout prepared by the Office

of Research and Evaluation of the Berkeley schools.

Students were selected for analysis only if they had both

pre and post test scores. It .was felt necessary that the students

be matched, especially in the absence of adequate control groups,

so that the results could be more readily attributed to the effect

of the particular ESEA program involved. Because of this limita-

tion, not everyone who participated in the ESEA program was included.

In some cases the numbers weie significantly reduced, especially in

those situations in which the program was expanded and therefore

excluded the reporting of pre-test scores.'

Preliminary analyses of the data were carried oat by using the

raw scores. However, the limitations imposed by the raw scores led

to the use of scaled or expanded standard scores whenever possible.

The advantages of these over the raw scores have already been dis-

cussed in the glossary of this section. The summary statistics

associated with those analyses have been translated pinto grade

equivalent scores for purposes of interpretation. Again, one should

-VII-
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be aware of the precautions to be taken in the use of grade equivalent

scores in the interpretation of the results.

Originally, statistical test of significance were to be utilized

whenever the sample sizes and the nature of the data made such efforts

worthwhile and meaningful. While such test of significance could have

been computed for the test results of the Comprehensive Tests of Basic

Skills, it was felt that such a statistical evaluation would add little

to the interpretation of the results--other than to add an aura of

"scientific authenticity" to the test results.

A correlation, using Pearson's Product Mament Coefficient, along

with an appropriate test of significance for the correlation, was

employed when the nature of the data warranted such an analysis.

The post-test gains were presented as mean gain scores. But

because the mean is affected by extreme scores and the variability of

the test scores, additional quantitative interpretations were neces-

sarily included.

Interpretation Design

This investigator was asked to determine the extent to which

students involved in the ESEA program were meeting the growth

objectives of the project. The assignment called only for the

extent to which students made 1.5 years growth for each academic

year of instruction. The State Diviiion of Compensatory Education

used the following ratings:

SUBSTANTIAL IMPROVIMENT Growth was equal to or
greater than 1.5 years for the school year or 1.5
months per month of instruction.

MODERATE IMPROVEMENT Growth was equal to or
greater than one year for the school year or one
month per month of instruction.

LITTLE OR NO IMPROVEMENT Growth was less than one
year during the school year or one month per month
of instruction.



IRREGULAR DATA The evaluation report submitted
by the school district was inadequate for any de-
termination to be made as to the project's effec-
tiveness. This includes incomplete reports, use
of inappropriate measurement instruments, lack of
pre and post data, contradictory data and general
statements of success without supporting docu-
mentation..

In order to receive one of the top three ratings, the results were

to be documented and appropriately presented with ample evidence to

indicate that the improvement was due to some Title I activities.

Concerning the fourth point, the presentation of irregular data,

a perplexing situation arises in the interpretation of the mathe-

matics scores for the Cooperative Primary Test for grade two. Form 12A

was administered as the pre-test, to be followed by form 23A.as the

post-test in the Spring. However, form 12B was inadvertently given

in the Spring. The problem arises in the interpretation of the test

results fram form 12B. According to the testing monual, the only

norms available for 12B, second grade, are.fall norms. Therefore,

there presently exist no norming group for the Spring upanwhich to

evaluate the post-test result.

School Testing Service, which reported the results of form 12B,

used the fall norms in the presentation of grade equivalent scores.

A, preliminary analysis of the extent to which the two forms

correlated yielded a Person's Product Nbment.Coefficie *; of .60,

significant at the .01 level. However, this only indicates the

high correlation between the pre-test and the post-test scores.

Any interpretation of these test scores should take note of this

peculiar situation.

An additional qualification is warranted, in this investi-

gator's opinion, concerning the rating scale. Under the rubric of

.-IX-

19



.7. .."

substantial improvement, the criteria for evaluation leads one to two

possible interpretations. First of all, growth is evaluated to the

extent to which there was fifteen nonths of improvement for a school

year of ten months. on the other hand, it prescribes an alternative

criteria by which substantial growth or improvement is to be evalu-

ated by the extent to which there is 1.5 months' growth for each month

of instruction. Given the fact that the tests were administered

seven months apart, then there were only seven months of instruction

that were measured by the test. It seems logical and prudent to

assume that a substantial improvement is achieved when there is 1.5

months growth for each of the seven months.of instruction, i.e.;

when there is 10.5 months of growth during.a seven months instructional

period, then one can state that there has been a substantial improvement.

By the same logic, one can state that when there was at least seven

months growth during a seven month instructional period that the growth

would be appropriately designated as "moderate improvement." In light

of my explanation and rationale, the reportwill make an evaluation in

terns of the ten month academic year and the seven months instructional

period.

20



FINDINGS

The results of the testing program for the ESEA project will

be presented on a grade by grade, school by school basis. The

results of the reading component will be presented first, followed

by the results of the mathematics component. Tables and bar graphs

will be included, each of which will present the amount of growth in

terms of the mean grade equivalent gain. The discussion for each

school and for the schools combined, will take note of the precau-

tions and criteria discussed in the preceding sections of this

report.



FINDINGS

The results of the reading scores will be presented on a grade by

grade, school by school basis. Tables and bar graphs will again be in-

cluded, each of which will present the amount of growth in terms of the

mean grade equivalent gain.

Reading - Grade 1

The following table provides a breakdown of the test results for

the reading scores for the Cooperative Primary Test for grade 1, May, 1971.

Table I

School N Scaled Score Grade
Equivalents.

ir,yw.orw.wM,...Ftywoo..0

Thfle rS on 18 137.72 1.9

Jefferson 8 144..87 2.6

Le Conte 36 135.44 1.6

Thousand Oaks 71 141.80 2.1

Washinprton 7 134.. 2 8 1.5

Total ESEA 140 139.44 2.0
.4111111aw

*No reading scores were reportod for Tilden
..00. W/*.lwaneww...../....

All but two of the schools were at grade level,.with the combined

scores arriving at a grade equivalent of two months above grade level. A

more specific discussion for each school follows.



Emerson: Both the mean and median grade equivalent for the eighteen

students was one month above grade level, or 1.9. The scores ranged from

1.5 to 2.9. Seventy-two percent were at or above grade level, and twenty-

eight percent were below grade level.

Jefferson: The grade equivalent mean was 2.6, exceeding grade level

by eight months. The median was 2.4. The scores ranged from 2.3 to 3.4 and,

therefore, all were above grade level.

Le Conte: The grade equiVaient mean was 1.6 with a slightly lower

median of 1.5. Thirty-six percent were at or above grade level, and sixty-

four percent below grade level.

Thousand Oaks: The grade equivalent mean was 2.1 with a median of

2.05. The range was from 1.2 to 4.9. Of the 71 students, about seventy-

five percent were at 'or above grade level, while twenty- five were below

grade level. Of this latter group, over fifty-five percent were within

one month of grade level.

Washington: Only seven scores were reported with both the mean and

median grade equivalent being 1.5. Three of the seven students were at

or above grade level, the range being from 1.0 to 2.0.

Total ESEA: Of the 140 students taking the test, over sixty-four

percent exceeded or were at grade level, with thirty-six below grade

level .
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Reading Grade 2

Table II presents the scores for the reading section of the

Cooperative Primary for grade 2. Tilden was excluded for lack of

pre-test scores.

Table II

,11.1P,.....IIsele

School
8caied nean

. . Score
-Grade

Equivalents Growth
0.....V,I.O.10,.9MV...

Emers on

Pre
Post 3/4.

Jefferson

Pre 65
Post 65

133.29
151.23

. 3.40.55
3)4.9.21

1.4

2,2
2.9

+1.7

+.7

Le Conte

Pre 244 138.63 1.8
Post 3.50.90 3.1 +1.3

Thousand Oaks

Pre 28 139.03 2.0
Post 28 152.53 3.3 +1.3

Washington

Pre 4 141400 2.2
Post 4 139.75 2.1

ESEA Total

Pre 175 138.11.2 1.9
Post 175 150.34- 3.0 +1.11=.01.

A preliminary look at the table indicates that over a year's growth

was achieved during the seven month period of instruction. A more detailed

discussion follows.
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Emerson: The thirty-four students made on the average a substantial

growth of seventeen months during the seven months of instruction. They

were also, on the average, three months above grade level.

Better than seventy-nine percent made one year's growth during the

seven months of instruction, with thirty-eight percent making two years

growth in the same seven months of instruction.

The pre-test scores ranged from 1.0 to 4.6, with about fourteen

percent (five students) being at or above grade level. On the other hand,

the post-test scores ranged from 1.0 to 5.0, with almost 65% exceeding or

at grade level (22 students).

The mean growth was quite substantial for this group.

Jefferson: The sixty-five students made on the average a moderate

amount of growth of at least one month's growth for each month of in-

struction. They were also, on the average, one month above grade level.

Forty-percent did, however, achieve one year's growth during the

seven month's of instruction. About fifty-seven percent made a moderate

growth of at least one month's growth for each month of instruction.

About thirty-one percent made substantial improvement, achieving

at least 1.5 months of growth for each month of instruction.

The pre-test scores ranged from 1.0 to 4.6, with about thirty-

four percent at or above grade level. The post-test ranged from 1.4 to

5.0, with better than fifty-two at or exceeding grade level.

The mean growth was moderate for this group, but a significant

number made a substantial growth and the group was above grade level.

Le Conte: The forty-four students made a substantial improvement

of more than. 1.5 month's growth for the seven months of instruction by

4
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raising their grade equivalent mean from 1.8 to 3.1, thereby make over a

year's growth and exceeding grade level by three months.

Fifty percent made one year's growth.during the seven months of

instruction, with twenty percent making two years' growth or more.

Slightly over sixty-eight percent made at least a moderate growth

of one month for each month of instruction.

At the tine of the pre-test, the scores ranged from 1.0 to 4.3,

with thirty-four percent at or above grade level. On the post V;st the

range was from 1.0 to 4.8, with over sixty-eight percent at or above

grade level.

The mean growth was indeed substantial for this group.

Thousand Oaks: The twenty-eight students made a substantial growth

of more than 1.5 month's growth for the seven months of instruction. Their

grade equivalent mean was raised from 2.0 to 3.3 and exceeded grade level

by five months.

Fifty percent made at least one year's growth and over forty-six

percent made a substantial gTowth by exceeding 1.5 months of growth for

each month of instruction.

The pre-test ranged from 1.0 to 4.6 with thirty-nine percent at or

above grade level. The post-test scores had a range of 1.7 to 4.9 with .

sixty-four percent at or above grade level.

There were, however, six students who had rai/ scores of zero for

the pre-test. With these scores excluded, the mean grade equivalent

growth was 1.5.

In either situation, a substantial growth was achieved in reading

by the twenty-ei.ght students.

- 5
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MIshington: Only four test scores were reported with a pre-test

mean of 2.2 and a post-test mean of 2.1. Thc small number and the ir-

regular data does not allow for any meaningful interpretation or

elaboration.

Total: The group as a whole did make a substantial improvement by

making at least 1.5 month's growth for each of the seven months of

instruction between the Fall and Spring testing.

A, bar graph on the following page indicates the progress for the

schools. Washington is excluded because of the small number of test

scores.
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Reading - Grade 3

Table III gives the breakdown of the reading scores for the third

grade. Unlike the Cooperative Primary, the Stanford Achievement Test is

composed of two sub-units that shall be used to measure reading growth;

these are "Word Meaning," and "Paragraph Meaning." Since the manual

gives no method for combining scores, a spearate analysis is necessary.1
Grade

School N Paw Score Equivalents Growth

Jofferson

Farac;raph
Meaning

Pre
Post

Word
ean ng

Pre
Post

nt

15
15

16
16

12.00
31.20

11018
.18.68

Paragraph
Meaning

Pre 13 17.15
Post 13 37.12

Word
Meaning

Pre 14 17.36
Post 14 23.14

Thousand Oaks1
Paragraph
Meaning

Pre 31 20.90
Post 31 32.64

Irft40.11110110.111.

1.8
2.9

2.0
2.9 +:9

2.0
3.2 +1.2

2.7
3.5. +.8

2,4
3.0 +.6

8
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Table IV0./ ww.s.won4.
can GrDde

School N Raw Score Eouivalents Growth

Thousand. OE! 1;:,:7;

Word
Meaning

Pre 33
Post 33

Til0Pn

Pa7eraph
Meanin

Pre 5
Post ,

r
)

Word
Meaning

Pre 6
Post 6.

Was.1.0-11:It.Pn

Paragraph
Meaning

16.24 2.7

IM11.0.411140, 0-4101100

20.66 3.1 +.4

19.60 2.3
32.40 2.9 + 6.

13.66 2.5
23.16 3e5 41.0

Pre
Post

Word
Meaning

1
1

410 400 040.0111 44 0 ON

oreWowilftw OD 4PJ 440 OM OM

Pre 10 6.30 1.6
Post 10 13.60 2.5

44M0W wommamm..m.....

Total ESEA

Paragraph
Meaning

Pre 65 3.7 87 2.1
Post 65 33.13 3.0

Word
Meaning

Pre 79 13.96 2.5

Post 79 20.06

9 -
29



Nittsidstii

As a group, the schools achieved moderate improvement in paragraph

meaning and less than moderate improvement in word meaning. However, the

post-test means were 3.0 for both parts of the test. This was still eight

months below grade level. Mbre specifically, the growth for the individual

schools is as follows:

Jefferson: In paragraph meaning, the fifteen students made a substantial

improvement by making more than one year's growth during the seven months of

instruction as well as at least 1.5 month's growth for each month of in-

struction. Seventy-three percent achieved at least one year's growth, while

eighty-six percent achieved at least one month's growth for each month of

instruction.

The pre-test ranged.from a low of 1.0 to a high of 4.7. Of this

group, only one was at or above grade level. The same held true for the

post-test scores, except that now sixty-seven percent were now doing some

level of third grade work. However, the group is still eight months below

grade level.

In word meaning, a moderate growth of nine months was achieved, fram

2.0 to 2.9; thus placing the group nine months below grade level. Only two

students of the sixteen were at or above grade level on the post-test.

Sixty-two percent of the students maintained a month's growth for

each month of instruction.

Le Conte: In paragraph meaning a substantial growth of one year and

two months was achieved, although bringing, them to six months below grade

level.

Close to seventy percent of the students maintained at least one year's

growth for the seven months of instruction, with seventy-six making at least

one month's growth for each month of instruction.

10
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At the time of the pre-test; only one student was at or above grade

level (7%) compared to four students (or 30%) who at the time of the post-

test were at or abcve grade level.

In word meaning, a moderate improvement was evident of just over one

month's growth for each month of instruction. This was accomplished by

over seventy percent of the students. Thirty-five percent made at least

ope year's growth.

At the pre-test, thirty-five percent were at or above grade level

compared to fifty percent for the post-test.

Thousand Oaks: On the paragraphmeaning section, the thirty-one

students made on the average less than moderate growth and were eight

months below the grade level at the time of the post-test. Slightly

over forty percent made one year's growth, while over fifty-four percent made

moderate improvement of at least one month's growth for each month of in-

struction.

On the pre-test, twelve percent were at grade level or more; while

on the post-test, twenty-two percent were at or above grade level.

On the word meaning section, little growth was achieved and the

students were on the average seven months below grade level. About

twenty-seven percent made one year's growth, while thirty-six percent made

moderate improvement of at least one month's growth for each month of

instruction.

TWenty-seven percent were at or below grade level on the pTe-test

compared to the same amount for the post-test.

Tilden: Five scores were available for the paragraph meaning section

with a post-Mean grade equivalent of 2.9, which was six months greater than

the pre-test mean but nine months below grad6 level.

- 11
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Of the six reported scores for the word meaning part, the post-mean

grade equivalent uos 3.5 which was one year greater than the pre-test mean

but still three months below grade level.

Because of the feW scores,.further elaboration would be useless.

Washington: Of the ten students who took the test on word meaning,

the post-test mean, which was thirteen months below grade level, was 2.5

or an increase of nine months over the pre-test mean. Only one student's

score was reported on the paragraph meaning section of the test with a

pre-test mean of 1.2 and a post-test mean of 2.7.

The bar graphs on the following pages indicate the extent of growth

for each school.

-12.-
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ter9iMtvtainitarlera.

Reading - Grade 4

The results from the reading and language components of the Compre-

hensive Test of Basic Skills will be presented separately. The following

table presents the breakdown of the reading scores for both the control

and experimental groups.

School

Table V

Ex r..anacd
Standard Grade
Kean EquiviAlents Growth

eam.e./.0.00....01.00SOMIN11....01/M warl0. OM00. al
Ex2orlincntf!....NO IV 11.00.0.11*......0 .....I6ONINNMAIMNION

Franklin

Pre 55 337.10 3.0
Post 55 3.6

Lino can

Pro L.3 325.50
Post 48 382+.....a-mrew

Total Experimental .

2.. 7
3.8 +1.1

+.6

Prn 103 331.69 2.9
Post 103 376.20 3.7 +.8

11.
.111.111 110.0.111./.11.*

Control_

Columbus

4111.
1Iw.ly.IIMP!.....I..M

Pre 4.8 353.39. 3.2
Post 48 376.60

Lonstrellow

Pre 117 346.51 3.i.
Pos t 117 377.77 3.7

Total Control

Fre 165 348.51 3.2
rost 165- 37721.5 3.7.

41100....mosiwwww...m..
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On a preliminary analysis, the experimental group's combined total

mean exceeded the control group's combined total mean by three months.

The control group made less than moderate gr-mth, while the experimental

group exceeded this standard by making at least one month's growth for

each month of instruction.

The following discussion will focus on comparing each of the ex-

perimental schools with the control group. Again, the control group is

.composed of students with similar backgrounds but for whom the ESEA pro-

gram did not serve.

Franklin: Fifty-five students took both the pre and the post test

and received grade equivalent means of 3.0 and 3.6 respectively. Their

respective medians were 2.9 and 3.6.

The pre-test scores ranged rom 1.0 to 5.2 and the post-test scores

ranged from 1.9 to 6.4. At the time of the pre-test, slightly over four-

teen percent were at or above grade level compared to about eleven percent

at the time of the post-test.

The growth was- not quite moderate, increasing only by six months and

still twelve months below grade level.

A little over thirty-four percent achieved at least one year's growth

for the seven months of instruction. A little over fifty-eight percent

maintained at least one month's growth for each month of instruction. About

thirty percent made a substantial improvement of at least 1.5 months of

growth for each month of instruction.

Lincoln: The forty-eight students made a substantial improvement of

one year and one month and exceeded the rate of 1.5 months of growth for

each month of instruction. However, they were still one year below grade

level.

- 16 -
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At the time of the pre-test,' twelve and one-half percent were at or

above grade level, compared to about twenty-one percent at the time of the

post-test.

Almost forty-six percent made at least one year's growth or at least

one and one-half month's growth for each month of instruction. Almost

nineteen percent made an unexpected growth of at least two years.

Control Group: Columbus' forty-eight students made only five months

.increase from 3.2 to 3.7 and were, therefore, eleven months below grade

level. Twenty-five percent made at least one year's growth, compared to

thirty-four and forty-six percent for the experimental group. About twenty-

three percent made a substantial growth of at least 1.5 month's growth for

each month of instruction; compared to thirty and forty-six percent for

Franklin and Lincoln.

Slightly over thirty-three percent made at least one month's growth

for each month of instruction compared to fifty-five percent for Franklin

and fifty-eight percent.for Linco]n.

The 117 students at Longfellow made six months growth from 3.1 to

3.7 and were eleven months below grade level. Twenty-nine percent made at

least one year's growth, compared to thirty-four and forty-six percent for

the experimental group.

Twenty-three percent made a substantial improvement, compared to

thirty and forty-six percent for the experimental group. Forty-eight percent

made at least one month's growth for each month of instruction, while the

experimental group had percentages of fifty-five and fifty-eight.

Conclusion: Statistically speaking, Lincoln's improvement was

significantly different at the .05 level. Franklin did not differ greatly

- 17
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from the control group, although it. did, perhaps, do somewhat bettor than

Columbus.

The chart on the following page displays the =tint of growth for

the experimental group.
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Tho experimental group made one year's growth, two more months than

did the control group. The mean grade equivalent for the experimental group

was twelve months below grade level and eleven months below grade level for

the control group.

Franklin: The fifty-four students made on the average a moderate im-

provement of eight months from.2.7 to 3.5. Still, the group mean was

thirteen months below grade level.

About seven percent of the students were at or above grade level for

the pre-test while fourteen percent were at or above level for the post-test.

About fifty-two percent of the students made at least one year's

growth and thirty-seven percent made a substantial growth of at least 1.5

month's growth for each month of instruction. Sixty-one percent made at

least moderate improvement of one month's growth or bettor for each month

of instruction.

Lincoln: 011 the average the forty-eight students made a substantial

growth of one year. This was achieved by fifty-four percent Of the

students.

About six percent of the students were at or above grade level on the

pre-test compared to twelve percent on the post-test. About forty-six

percent made a mean growth of at least 1.5 months of growth for each month

of instruction. .0ver fourteen percent made a two year's growth.

Control Group: Columbus' forty-eight students raised their mean

score from 2.9 to 3.5 for six months of growth. TWenty-nine percent made

one ycar's growth, compared to fifty-tWo and fifty-four percent for the

exper imental group.

- 21-
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About twenty-three percent of the students achieved a substantial

grolvth of at least 1.5 months per month of instruction. The experimental

group received percentages of thirty-seven and forty-six.

A moderate growth was achieved by forty-eight percent of the

students, while the experimental group made percentages of sixty-one and

seventy-five.

The 117 students at Longfellow made a moderate growth of nine months

'and were one year below grade level.at the post-test.

While the experimental group made percentages of fifty-two and ifty-

four regarding the students who had achieved at least one year's growth,

Longfellow students who achieved at least one year's growth numbered thirty-

seven percent.

Thirty-six percent made a substantial growth of at least 1.5 months

of growth for each month of instruction compared to thirty-seven and forty-

six.

Conclusion: The experimental group did slightly better than the

control group. The amount of growth was not significantly better for the

experimental group when the two schools are combined, at least this holds

true for the mean growth.

Chart V diagrams the growth for the experimental group.

- 22 -

42



41111.1111w
im

M

C
h
a
r
t
V

C
om

prehensive T
ests of B

asic
Skills

L
a
n
g
u
a
g
e
 
-

G
rade 4

2
.
4
 
2
.
5
 
2
.
.
 
2
.
 
M
E
M

M
I
I
I
R
E
V
I
M
M
L
I
N
I
M
M
I
M
A

1.0
21111351E

M
L

IM
IL

T
IO

L
IM

M
IU

M
Franklin

L
incoln

L
E

G
E

N
D

:

1234123

rT
.7`""777.

.

P
r
e
-
T
e
s
t

P
o
s
t
-
T
e
s
t

.
.

.
.

,

:.; ,./J 3&
il,t ;.1.3..;a, ;

'.ij
.

7.-r-n".7-"p".

L
.I

.
a

.4 1:
_

...

1
=
A
c
t
u
a
1
 
G
r
o
w
t
h

2
=
G
r
o
w
t
h
 
N
e
e
d
e
d
 
t
o
 
A
c
h
i
e
v
e

G
r
a
d
e
 
L
e
v
e
l

3
=
G
r
o
w
t
h
 
N
e
e
d
e
d
 
t
o
 
M
a
i
n
t
a
i
n

O
n
e
 
M
o
n
t
h
'
s
 
G
r
o
w
t
h
 
P
e
r

M
o
n
t
h
 
o
f
 
I
n
s
t
r
u
c
t
i

n
4
=
G
r
o
w
t
h
 
N
e
e
d
e
d
 
t
o
A
c
h
i
e
v
e
 
1
i
 
M
o
n
t
h
l
s
 
G
r
o
w
t
h
 
P
a
r

M
o
n
t
h
 
o
f
 
I
n
s
t
r
u
c
t
i
o
n

177.7".:77.7"""r".rtr°141..77".....

11..



Reading Grade 5

Table VI1 presents the results of the reading scores from the

Comprehensive Test of Basic Skills both for the control and experimental

groups.

0.1 MN%

Table VII

Expanded
Eichool N S-alndaTa

Mean
ONMO.M.00,011.4.4..W.O. ..11104

Extmrimental

Franklin

Pre
Pos t

Lincoln

P-re

Post

k3
14.3

47
'47

Grade
Equivalents Growth

354.41
392.81

351.57
4o4.36.

Total Experimetal

Pre 90 352.93
Post 90 398.84

3.3

3.2
4.3 +1.1emana0

3.2
4.2 +1.04 - . t 4,,...---- ^

Control.,

Columbus

Pre
Post

Longfellow

48
14.8

377.50
399.68

.111111.

3.7
Ji

;.). +.5

Pre 115 386.90 3.9
Post 115 417.24 4.7 +.8

Total Control

Pre 163 384.13 3,8
Post 163 412.07 4.5

-.24-
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The experielental exceeded the growth of the control group by three

months and made a year's growth over a seven month period of instruction

betiieen testing. The experimental group was still sixteen months below

grade kvel while the control groop was twelve months below grade level.

Frankl in: The forty-three studonts at Franklin made a moderate im-

provement of eight months from 3.3 to 4.1. Still, they were on the

avprage seventeen months below grade level.

At the time of the pre-test, one student obtained a score of grade
level, none were above. thly two obtained scores at or above grade level
on the post-test.

About forty percent achieved one year's growth during the seven
months cf instructien. About thirty-five percent made a substantial
grcA th of at least 1.5 month's growth for each month of instruction; and,
a Ii &Ale over sixty percent made a moderate improvement of at least one

month's growth for each month of instruction.
Lincoln: The forty-seven students, on the average, made more than

a year's growth but were still, on the average, fifteen months :_elow grade

level.

About fifty-one percent achieved a year's growth; about forty-nine
percent made a substantial growth of at least 1.5 months' growth for each

month of instruction; and, about sixty-two percent made a moderate im-

provement of one month's growth per month of instruction. There were six

dubious high gains of from 2.6 tc 4.1 years which I cannot account for in
terms of the data.

Control Growl: The forty-eight students at Colu-abus made on the average

five months growth, Odell still placed thm fifteen months below grade level.
Twenty percent rftade at least one year's growth; fourteen percent made

- 25 -
45



a substantial improvement; and, about forty percent made a moderate improve-

ment, or h i gher.

The ntudeas at Longfellow made a moderate improvement of eight months

which placed them eleven months below grade level.

About twenty-nine made at least one year's growth; twenty percent

made a substantial improi.ement; and, about forty-eight percent made a

moderate improvement or better.

The figures compare with the experimental group's percentages of

forty and fifty-one percent making at least one year's growth, thirty-

five and forty-nine nrking at least a substantial improvement; and, sixty

and sixty-two percent making at least a moderate improvement.

Conclusion: The experimental group did significantly better thin thc

control group, not just in terras of the mean growth as evidence by the pre-

ceding discussion. In terms of the mean difference, Franklin did not

differ greatly from the total control, group, although there were other

significant differences indicated above.

Chart VI indicates the growth of the experimental group.
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Lanouace Grade 5

Table VIII lists the results of the language scores from the

Comprehensive Test of Basic Skills for the experimental and control groups.

.41...

Table VIII

Sehoc.1 N Ston:larl
NY. 1 11,

Grade
EquIvalents Cro-.:tn

/!.. Nom,..0111

Frankl in

Pre 11.3 338.23 2,9
Pool; 43 377.00 3.6

Lthooln

Pro 48 329. 02 2,9
ros t 48 3E2.50 3.8

Total E.:e11,ent',1
.oa. +Nwensmerodree.o....

Pre 91 333.37 2.9
Post 91 370.90 3.7

II.1.11...

Cont:rr.1

Columbus

Pre 52 368.53 3,4
Post 52 .396.53 4.0

Pre 115 380.16 3.7t 115 423,60 4.8
0016 4.11

Total Control
ie 167 376.58 3.6
l'or; t 167 415.17 4.6

111.1.1.11r*

- 23 -

48

+.7

+.9

+.8

+.6
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On the average, the control group made mo months greater gain than

did the experb:ental group. Additionally, the control group was now twelve

months below grade level while the experimental group was twenty-one months

below grade level. The control group started out, on the basis of pre-test

means, seven months ahead. This do:s bring up some question as to the

comparability of the control greup with the experimental group. Perhaps

the curriculm for the experimental group was significantly different be-

.cause of the generally low scores on the pre-test. Or, did the curricuhml

of the control group provide those skills that the test measured? The

answers to these questions mitzlit give us seme light into understanding the

results.

Franklin: The forty-three I;tudents on the average made a moderate

improvement of eight months but were twenty-two months below grade level

on the post-test. For neither the pre-nor the post-tests liefe there any

students at or above grade level.

Thirty-seven percent made one year's growth during the seven month's

of instruction; thirty percent made substantial improvement; and, slightly

over sixty-two percent made a moderate improvement of at least one month's

growth for each =nth of instruction.

Lincoln: The forty-eight stedents made on the average a moderate

improvement of nine months, but were twenty maiths below grade level on the

post-test.

Close to forty-four percent made one year's growth or more during the

seven months of instruction; thirty-seven percent made a substantial

improvement of at least 1.5 month's grwoth per month of instruction; and,

sixtr-seven percent made moderate improvement.

- 29
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Control Groun: Columbus' fifty-two students made a mean growth of six

months but were eighteen months below grade level at the time of thc post-

test.

'Thirty-three percent made at least one year's growth; twenty-seven

percent made a substantial improvement; and, fifty percent made a moderate

improvement of at least one month's growth per month of instruction.

Longfellow's 115 students made a substantial mean growth of one year

and one month and were ten months below grade level at the post-test.

Forty-three percent made at least onc year's growth; forty percent

made a substantial improvement; and, sixty percent made a moderate

improvesicnt .

Conclusion: Even though the mean increase for the control group uns

two months greater, this difference was not significant. Statistically,

there uas no significant difference between the wan gain scores of thc

two groups. On the basis of the test results, the groups are about the

same.

Chart VII displays the growth of the experimental group.

- 30 -
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Readinp, Grade 6

The following table indicates the scores of the reading results fran

the Comprehensive Test of Basic Skills. Both control and experimental

groups are indicated.

School
101

Frannin

Lincoln

.t-ro

Post

Table IX

17 StanOr:xci. GrsIdn

Equivalents Growth

61
61

147

47

TotrAl E,:perrtr=1

-,...

403.:0;
420.39

363.8?
412.61

4.3
4.7

3.44,5

+.4

Pre 108 386.07 3,9
Post 105 417.00 4.7

C lurthus

Pre
Pczt

Longfellow

Fro
Post

4o

116
116

+.8

414.a5
436.4o

423.54
441, 73

Total Control

4.6

4.7
5.3

+.5

+.6

421.13 4.7
+.6

- 32 -
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lbe experimental group had a mean growth of two months greater than

the control group. The experimental group was twenty-one months below grade

level compared to fifteen months below grade level.for the control group.

Franklin: The sixty-one students at Franklin made a slight improve-

ment of only four months for the seven months of instruction. The post-test

mean was twenty-one months below grade level.

At the time of the pre-test, eleven percent were at or above grade

level; while for the post-test,-eight percent were at or above grade level.

About twenty-three percent achieved one year's growth for the seven

months of instruction; slightly over sixteen percent made a substantial

growth; and, about forty-one percent niNde a moderate improvement of at

least one month's growth per month of instruction.

Lincoln: The forty-seven students made on the average a substantial

growth of one year and one month. Still, they were twenty-three months

below grade level..

Slightly over forty-two percent achieved at least one year's growth;

slightly over twenty-nine percent wade a substantial growth; and, about

fifty-three percent made a moderate amount of improvement.

It should be noted that there were some especially high gains made

which are far beyond normal expectations. Four gain scores ranged from a

low of 3.2 to a high of 3.4.. These scores arc difficult to explain as

occurring only by chance.

Control Group: The students at Columbus had a mean increase of five

mcnths and were seventeen months below grade level on the post-test.

Thirty pcircent achieved at least one year'S growth; the same thirty

percent achieved a substantial growth:of at least 1.5 month's growth per

month of instruction; and, thirty-five maintained one month's growth for

- 33 -



eaCh month of instruction.

The Longfellow students attained a mean growth of six months and

were at the time of the post-test fifteen months below grade level.

Eighteen percent achieved at least one year's growth; eleven

percent achieved a substantial growth of at least one and ono-half month's

growth per month of instruction; and, thirty-seven percent maintained a

moderate rate of growth.

Conclusion: thile the mean growth scores were only slightly in favor

of the experimental group, the additional percentages making increases tends

to also favor the experimental group. A "t" test indicated that only

Lincoln of the experimental group was significantly higher in its mean

gain score.

No chart will be presented this tine as the low score for Lincoln

on the pre-test would make the chart too large for this size paper.



Lanwacte Grade 6

Table X presents thc results of the language component of the

Comprehensive Test of Basic Skills. Both cohtrol and experimental groups

are presented.

School

Table X

SS.; rti
i n rquIvn 1::nt s Growth0/- 411

-:!: c. .;

Frr,n Id in

Pio 61 397 27 4.1
rost 61 425. 9E; 4.8

Lineoln

Pre 4.5 369,.22
PoL:t 115 409.'2.1 +1. 0

Totul en tal

Pre 106 385156 3.8
Post 3.06 4.1P. 4.7 1- 9

0110.

Contrca

Colm!bus

P.m 40 40% 8? 4. 3
Post 4.0 423.07 4.8 +.5

Pre 115 416.12 4.6
Post 115 438.42 5.1 +.5

Total Control

Pro 155 4.5
Fos t .55 4.34146 5.0 +.5, rog.ion



.............**wow.*N.....mccoverientIr?

Making a moderate improvement of nine months, the experimental group

exceeded the mean gain of the control group by four months. Both mans were

well below grade level.

Franklin: The students made a moderate improvement of one month's

growth for each month of instruction.

Almost twenty percent made one year's growth for the seven months of

instruction; eighteen percent made a substantial growth of at least one and

.one-hal f month's growth per month of instruction; and, slightly over thirty-

nine percent made a moderate ilaprovement of at least onc month's growth for

each month of instruction. There was only one abnormally high gain of 5.2

years.

Lincoln: On the average a full year's growth was achieved. Forty-

four percent made at least this much growth.

A little over thirty-five percent made a substantial growth of at

least one and one-half month's growth per month of instruction; and, sixty-

two percent made a moderate improvement by maintaining at least one month's

growth for each month of instruction.

Control Group: Both Columbus and Longfellour made a mean gain of five

months. TWenty-five percent of Columbus' students and about twenty-eight

percent of Longfellow's students made at least one year's growth; seventeen

percent of Columbus' and twenty-six percent of Longfellow's students made a

substantial growth of at least 1.5 month's growth per month of instruction;

and, about forty-three percent of the scudents at Columbus and about forty-

seven percent of the students at Longfellow maintained a moderate growth of

at least one month's growth for each month of instruction.

ConcluSion: The experimental mean was significantly more than the

man of the control group. Again, Lincoln's bean growth and percentage growth

-36-
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ignificontjy better than the others.

Again, beczmse of the low score of Lincoln on the pre-test a chart

cannot be produced as it would be too large for this size paper.

37
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This table provides a grade by grade summary of the test results for

reading.

Table XII

Grath;

*ANA.

First 140 2.0

Sr,Orirld

Faso 175
175 3.0 +1.1

P-ara7ro.ph
I.;eaninc

Pre 65 2.1
Post 65. 3.0 +.9

Word
it,canfl.r)c.;

Pre .79 . 2.5
Post 79

n -P. 5

Fourth

Reading

Pre 103 2.9
Post 103 3.7 +.8

Lanrmage

Pre
Post

l'") ft h

102
.102

2.6
3.6 41.0

Reading

Pre 90 3.2
Post 90 4.2 41.0

Leingtrage

FTC 9.1 2.9
Post 91 3.7 +.8

'SS



s r 1.114Irtitl

Table Xlf(continucd)

:#1.urreworr,WillIMPMPRIPeiggrAilIMINIRPgiliMM01100,

C. !' i; Growth

i v4-11

Reading

Are 108 3.9
Post 108 14., 7 +. 8

Languot:e

Pre 106 3.
Post 106 4.7 +.9

.1{011. al....01 V411,00740,.. .11111
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ESA

The redin s1:.eHzIli:-.1:. at Thousaa:1 03:s School maint:lins loni-
tudinal rocords

achi:!venent for ESEA designated puf,ils.

collal)eratioo

Of phlil CS 1. i.C!!;t

I%) ,

clossrneh, teacher up-to-date pupil proCiJes

;-Yroparcd. The longitudinal test record 1,e!.:ins

in grJe ono al!d sHidents arc,:;:.ollowcd tIlrough undo three. Tests

administered by
Gates-McGinite, Botol Vrd

List and botcl 1;od Opi-esites. The instructio;;a1 reading level .c)

each chi)d is nisc rt.:corded.

Year-cnd sumriu!ries of.group zlchievout by grade and teacher irclud
data irdic the followjng:

1. Jndividual pupil f.!rowth

2. ln:A:ruetional materials used hy tl)e teacher (first grade)

3. Ab:ount of paraprofessional assistace in the classroom

First Grade_ _

Five first-grade 1eachers had a total of 39 ESEA designated children.
; our teachers WeVC: assisted Ir.- a half-time instructional aide while

the other had a full-time aido in her classroom. Results of the
s readine prilram arc reported in Table I. Of :39 first-gradc ESEA

A.



nrwar...rloW04.14.100,01""ne

children, 32 were rei,ding above grde level--one to two and a ii

years, were at grade ley el , ihi lc 22 were one half to one year

below grade

Second Grade

Records of second-grade students indicate their progress from

first grade to the the end of second grade. Of the four second-

grade teachers One had a full-time instructional aide for the full

year. One had the services of a half-time aide for the spring

semester, while the other two had no instructional aide in thelr

classrooms. The progress of 33 ESEA students indicated that 11 or

1/3 of the group were reading qbove grade level at the end of the

school year. Nine students were at .5 year below grade level

while 14 were I. to 1.5 year's behind. Individual teacher summaries

are recorded in Table II. The growth pattern of thc second graders
-

reveals that of thc 33 second graders, 10 made 1.5 to 2.5 yeaps

growth, 12 made achievement gains of .75 to 1.0 year while 12 fell

below that level in reading growth.

Third Grade

Third grade records have been maintained for ESEA pupils from the

first grade. There were six teachers with a total of 48 Title I

designated children. One teacher had a full-time instructional

aide for the full ynar while one had an aide half time for the

spring semestei... Table III shows that six students were rending

1



grde lyvet at the end 01 the school year. Li,:,bt were readin.,,,

at grade level, 11 scored year below, 1.1 one year below, while 9

stwlents 1:ere m()re than: one year below grac-..level. The growth

record reveals that 7 third graders r.mde 1,5 year's growth in

readin:_t while 1Q.achieved a year's gain. Thus, nearly 50fo of.thc

ESEA designated third Iraders made I to 1.5 year's gain in reading.

Two s':.udents progressed .75 year while 20 made less growth.

Rending profiles on first, second and third-grade students indicate

that of 121 ESEA designated students, Si or 41% made 1 to 1.5 year's

growth in reading achievement at Thousand Oaks School.

SmmvIry and RecoPendations

Thousand Oaks rccOrds of ESEA children in rending arc graphic Lnd

revealing showing pupil performance and growth in a systematic

fashion. Classroom teachers and reading specialists can readily

determine the child's progress, strengths and weaknesses. Such

cumulative records by the ESEA designated students can serve as a

diagnostic and prescriptive too]. It is recommended therefore that

reading prefiles.bc developed and maintain:A by skills specialists

at each ESEA designated school. Summary sheets by classrooms provide .

information which pinpoint the achievement gains hy teacher. Further,

comparisions can he made between aided and non-aided classroors.
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Mathematics Grade 1

The following table provides a breakdown of.the test results for

the mathematics component of the Cooperative Primary Test for grade 1,

adminil ;:ered May, 1971.

P
Table XIII

0...00 .... 41.19

SC:100).
110%

C.: 0 :IN.";
ir,eun

C.; ".!

Eue on 1 8 136.61 I. 8

Jcffcrron 9 137.77 1.9

Le conto 135., 72 I. 8

Thou:3a rid U!.3!..3. 74- 137, 94 1.9

Ti1d.en 9 133.88 1.5

1,..iat-th n 3.2 138. 08 1.9

Tc1;!:a 170 36 9 i 8

As can be easily seen, all the school except one were at or above

grade level. The following provides a brief school by school description.

Emerson: The mean grade equivalent for the post-test was 1.8, with

a median grade equivalent of 1.6. Of the 18 students who took the test,

67 percent of the students were at grade level or better. The scores

ranged from a low of 1.0 to a high of 3.3. One-third of the students

were below grade level at the time of the exam.

Jefferson: Only nine students out of 14 took the post-test, with

a mean grade equivalent of 1.9 and a median grade-equivalent of 1.8.

Seven of the nine students were at or above grade level. The scores

range from 1.5 to 2.2.

Le Conte: 48 students took the examination, with a mean grade

equivalent of 1.8 and a median grade equivalent of 1.6. 18, or 37.5%

of the students were at or above grade level. The range of scores was

Itt



from 1.1 to 3.5.

Thousand Oaks: 74 students took the post-test with a mean grade

equivalent of 1.8 and a median grade equivalent of the same score.

The range of seorcs was from 1.0 to 4.1. 64% of the students were at

or above grade level. 45% of the students had grade equivalents of

2.0 or better, with about 9% having grade equivalents of 3.0 or better.

Tilden: Nine students participated in thc post-test and achieved

grade equivalents of 1.5. Only one student was at grade level or

better with a score of 2.3. The remaining eight stUdents were on

the average, 4 months below grade level.

Washington: The mean for the twelve students was 1.9, with a

median grade equivalent of 2.0. Nine of the twelve, or seventy-five

percent, were at orabove grade level. The scores ranged from a low

of 1.3 to a high of 2.3.

Total:. For .the 170 students taking the post-test, their com-

bined mean grade equivalent was 1.8 and wag achieved by a little

more than 55% of the students.

Mathematics Grade 2

The following table provides a breakdown of the scores for the

second grade. Tilden's scores were excluded for lack of pre-test

scores.

School

Table XIV......1...........~/. 0 .011.1/Mm-
Scrawl Score Crld e . . Growth .

Leen Eo u iva1 s
A10040 POIO.4..0MMFOOIIMOM.1.0 v..- .. 01

Erne rs on

Pre 14- 133.78 1.5
Post 14: 144.57 2.5 +1.0

Jefferson
Px 36 . 137.72 1.9
Post 36 140.36 2 . 3. +. 20

............_....
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Table XIV
(Continued)

.1.41.1.11...........1.11..1111M110

School N sc,!1c.(3 200:co Grade Cro;;th
Equivalents

01M.
....yew.. ... mr wom.... 11.*41...1.

Contc

Pc st

Thotisand Cnks

:Pre

Post

WEIS h.l.mon

fte
Yost.

ww....e.

23
23

22
22

131.7-6
13r5. 2,0

123.81
139.27

140 .17
147.50

.70

1.0*
2.0

2.1.
2.7

+1.0*

+0.6

Total ESEA

Pre
rost

1 01
101

132.82
140.'71 2.2 +0.8

010.1).,17. Tinan, a., o Pr:DIY:4'0.Y more
,) ,%..- a LU. OYI expi.f.mation.. .... e...

Again, it can be seen that for the combined group, the post-test

grade equivalent mean was 2.2, or six months below the national norm.

The average amount of growth was moderate and the growth achievement

was greater than one month's growth per month of instruction between

the time the two tests were given. The following is a more detailed

analysis of the test results by school.

Emerson: At the time of the pre-test, only three of the fourteen

students taking the test were at grade level. The prertest-mean grade

equivalent was 1.5, with a median grade equivalent of 1.45. The pre-

test range of scores was from 1.0 to 2.6. At the time of the post-test,

two students were at or above national grade level , with respective

acores of 4 .1 and 4.4. A mean growth of 3.0 was more than a month's

growth per month of instruction which would qualify for a rating of

643-



Dnerson (Continued) : "moderate" growth. However, 50 percent of the

students achieved more than 10.5 months' growth which would qualify them

for a rating of "substantial" growth. In fact a little over twenty-eight

percent of the students achieved more than fifteen months' growth, or

better than two 'months' growth per month of instruction. While most of

the students achieved an almost "substantial" improvement for the seven

months of instruction, they were still below grade level at the time of

the post-test.

Jefferson: Of th:irty-six who took the pre and post-test, their mean

grade equivalents were 1.8 and 2.1 respectively. Their respective median

grade equivalents were 1.75 and 2.10. On the average, there was only two

months' growth which was a very negligible and not statistically signifi-

cant figure. Only riineteen percent of tho students achieved at least a

month's growth per month of instruction. Eleven percent of the students

were at or above -grade level at the time of the post-test; consequently,

eighty-nine percent were still below grade level.

Le Conte: For the twenty-three students taking both tests, the

mean grade equivalents were 1.3 and 2.0. On the average, they achieved

seven months of growth or one month's growth per month of instruction

which would qualify them for a rating of "moderate" improvement. Slightly

over twenty-one percent of the students achieved more than 1.5 months'

growth per month of instruction.

At the time of the pre-test, only one student was at or above grade

level; at the time of the post-test, only two lucre at or above grade

level. While the group did achieve a month's growth per month of instruc-

tion, they started quite low and finished quite low, on the average of

eight months below grade level.

-44-
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Thousand Oaks: The program was expanded to include close to

si.xty-six students, but only twenty-two had both pro- and postTtest

scores. 'Ihe pre-test grade equivalent mean was 1.0, hut was probably

even lower as twelve students received raw scores of zero. If one

were to calculate what the pre-test mean was, it would probably be close

to eight monthsa figure which really has little relevance. On the

average they achieved ten months' growth, or more than one month's

growth per month of instructi.on which would qualify as "moderate"

improvement. Of those students with pre-test raw scores of zero (which

was misleadingly equated with a grade equivalent of 1.0), their post-

test mean grade equivalent was 1.86. One can conjecture that these

twelve students were not. "prepared" to take the pre-test, for whatever

reason, and that their raw scores of zero were automatically given

grade equivalents of 1.0.

If these twelve scores of zero are excluded from the analysis,

then the remaining ten students would have had a pre-test mean grade

equivalent of 2.0 and a post-test mean grade equivalent of 2.1,

thereby making only one month's growth during the seven months period

of instruction between the two tests.

All but two of the twenty-two students were still below the

national grade level at the time of the post-test, although achieving

a mean growth score of 10 montii3 during the seven months of instruction.

Even then, this growth score can be misleading in light of the zero

scores at the pro-test. One can conjecture that either substantially

more or less was achieved in terms of the mean growth scores depending

upon one's .interpretation of the pre-test zero scores. The data does

not permit me to adequately give credence to one interpretation over the

other.



'Tilden: The students only had post-test scores, as no pre-tet

scores could he located. Of the eight students taking the post-test,

the mean grade equivalent, was 2.0 and the 1ncdian grade equivalent was

1.8. Beyond that, the data does not allow for any further elaboration.

Washinf2,ton: Only six students were reported to have taken both

the pre- and post-tests. Their respectiye mean grade equivalents arc

2.1 and 2.7, with their respective median grade equivalents of 2.25

and 2.50. The mean growth of six months was slightly less than one

month's growth per month of instruction, although two students did

exceed this growth. The small number of stUdent_. taking the tests

does not permit further elaboration.

Total. ESEA: Collectively, there weie 101 students for whom

there were both pre- and post-test scores. Their mean grade equiva-

lents were 1.4 and 2.2 respectively. The mean growth score indicated

moderate improvement of slightly more than one month's growth per

month of instruction for the seven months between the Fall and Spring

testing, even though they were six months below the national grade

level.

The following pages will indicate for each school its progress,

by use of a bar graph, in meeting its objectives for the TSEA program.

46-
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Cooperative Pr5.rary Test
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Mathematics Grade 3

Table XV presents thc breakdohn of the results from the two mathematic

components, computational and conceptual, of the Stanford Achievement Test.

Please take notc of the fact that scaled scores were not available for this

test and that raw sxorcs will he used instead.

Table XV

,.. a. am ..........
School

.00

Jr.lf f

Com1WV ti onJ.

N 1w 0 r 2c., lent Grow th

Rre
Post

Con e nptual

37
37

13.29
20(.32

1.9
2.7 +.8

nye. 3? 6.5.3 1.4
Post 3? 16. 27 2.6 +1.2

(1.0"trs

Computnti onal

Pro 28 18. 46 2.3

Post 28 24.50 2.9 +.6

Conceptual

Pre 28 13. 78 2.5

Pout 28 19. 64 2.7 +.2

Thol1,7111 C7,1v:1

Computational

Pre
Post

53r3
15.62
22. 35

2.1
2.8 +.7

am*. .bMb .. S. ../...
51-
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Tabl.e XV (continued)

Grade
. 171.7.1 il;C 0:: va rl s Growth

Post

9711.(1r,n
:row% vo .,

ar

48
4./.1

10,56
19,50

2,2
3.0

10 14,20 1.9
Poct 10 29.90 3.4

Conoeptmc.11

Pre. 9 10.66 2.2
Post 9 17.22 2.7

Wash5..11:-tcn

Computs-ttional

Pre 13 18,8k 2.4
Post 13 23.69 2.9

Conee i) LIM 1

Plae 13 6.46 1.4
Post 13 13.00 2.4

Totn1 ES7n

Computational

Pro 141 15.77 2.1
Post 141 22.90 2.9

Coneoptual

Pre 135 9.62 2.0
Post 135 17..86 2.8

.........

+.8

+1.5

+.5

+1.0

+.8
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The following provides a brief di!:icussion of the results for each

school.

Emerson: Since there were no pre-test scores available, along with

the absence of post-test scores for the conceptual section, no analysis is

possible.

Jefferson: On the computational part of the mathematics test, thirty-

seven students took the tests and received pre-test mean gradeequivalents

of 1.9 and poA- test mean grade equivalents of 2.7 for a growth of cight

months or better than one month's growth for,the seven months of instruction.

The median grade equivalents were 1.8 and 2.8 respectively. For the pre-

test, there were no students who began at grade level and for the post-test

only one was at grade level. ;ore than fifty percent of the students made

more than a month's growth for cach month on instruction. Twenty-nine

percent also made a "substantial" improvement by exceeding 1.5 months' of

growth for each month of instruction. The range on the pre-test was from

a low of 1.2 to a high of 3.0. The range for the post-test was 1.5 to 3.8.

Even though the post-test mean score was still 1.1 years below grade level,

the students made a "moderate" improvement over the seven month period.

The conceptual component was also taken by the same thirty-seven

students with a pre-test grade equivalent mean of 1.4 and a post-test grade

equivalent mean of 2.6 for a substantial growth of twelve months during the

seven months of instruction. At the time of the pr.)-test, all the students

were below grade level; however, at the time of the post test, five students,

or better than 10%, were above grade level. While the pre-test range was

from 1.0 to 3.1, the post-test range increased from 1.0 to a high of 4.7.

Even though the students were on the average over a year below grade level,

they did make a substantial growth of better.than 1.5.months per month of

5475



instruction.

Le Conte: On the computational part, twenty-eight scores were available

with pro-mean grade equivalents of 2.3 and a post-test mean grade equivalent

of 2.9. The growth of.six months was almost moderate, falling only one

month short of this rating. At the time of the pre-test, only three students

were at or above grade level compared to an equal muount for the post-test.

The pre-test range was from 1.3 to 3.8 while the post-test range was from

1.6 to 4.3 Additionally, twenty-five percent of the students did achieve

a substantial growth by exceeding 1.5 month's growth for each of the seven

months of instruction. Nonetheless, the post-test mean was still nine

months below grade level.

The conceptual aspect of the test showed very little growth, from a

mean grade equivalent of 2.5 to a post-test mean grade equivalent of 2.7.

Significant, however, was the fact that one seventh of the students were

above grade level on the post-test. While only two students were rated at

or above the third grade level for the pre-test, the post-test scores in-

dicated that better than half of the students were doing 3.0 Work or better

(to a high of 5.7). Again the growth was insignificant and the mean grade

equivalent was more than a year below grade level. However, more than

fifty-percent of the students were at some level of the third grade or better

at the time of the post-test compared to only two students who were doing

some level of third grade work at the time of the pre-test.

Thousand Oaks: The computational section produced some seemingly

perplexing scores. A correlation using Pearson's Product Moment coefficient

led to a correlation of -.485 at the .001 level of significance. Apparently,

those with high scores on the pre-test had regressed towards the mean on the

post-test; while those who scored low on the pre-test tended to move towards

- 54 .-
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the mean. Usually in the case of grade-equivalent scores there is a tendency

for the scores at the extremes to be distorted. That is, the high scores are

too high and low scores are too low. On a re-test situation these scores tend

to regress towards the mean; and in this particular situation were almost

reversing their rank order.

The mean growth of seven months 1,,as moderate even though the mean was

still one year below grade level. Fifteen students exceeded grade level at

the time of the pre-test while none did for the post-test. Considering the

negative correlation, this is not an unexpected finding. About twenty-six

percent of the students made a substantial improvement by exceeding tho 1.5

month's growth for each month of instruction rate. These gains, as might be

expected by the negative correlation, were concentrated on.those students

who ranked low on the pre-test. Perhaps this was a statistical normality

or perhaps the curriculum was geared to hr:lp those students with the low

scores and consequently they received the greatest benefit from the program

The conceptual section produced no such negative correlatiun; in

fact, it had a positive correlation of .45. The pre-test mean grade

equivalent was 2.2 compared to a post-test mean grade equivalent of 3.0 for

a moderato growth of eight months. Of the 48 students taking the test,

eleven were at or exceeded grade level on the post-test with a high score

of 5.7 and seven with a range from 4.0 to 4.9.

While the mean growth was eight months, thirty-nine percent made a

substantial growth exceeding the criteria of 1.5 month's growth for each

month of instruction. Even though the students were on the average eight

months below grade level, the amount of improvement made is quite significant.

Tilden: On the computational par, there was a substantial improve-

7?



mnt of 1.5 years from 1.9 to 3.4.. All hut two of the students achieved

this growth. While only two were at grade level for the post-test, the

growth was a significant factor. However, thc small number of scores

reportc.3 does not allow for any adequate explanation of this increase.

As for the calceptual part, the growth was five months, from 2.2 to 2.7.

The students arc still more than a year below the mean, compared to being

only four months below the mean on the computational part of the test.

Washinaon: The five months of growth for the computational section

was not significant. The post-test mean was eight months below grade

level. The conceptual part indicated a moderate improvement of ten months

from 1.4 to 2.4; however, it was still fourteen months less than grade

level.

Total ESKA: For both the computational and conceptual sections of

the Stanford Achievement Test, a moderate growth of eight months, or

slightly norc than one month for each month of instruction. The post-test

means were nine and ten months, respectively, below grade level.

Again, the schools' attempts to achieve the ESEA project's objectives

will be pictorially presented by a bar graph on the following pages.
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Post-Test
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r..40eLs wiel-~.warmemei.44.4.ammeati~eieleo
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441;16milibeli,
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40'

A
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40,7

.1."1"9"7111" ""71:17'Yr":177c47127-7T2 :11:44.ne1 W.*

LEGEND:
A= Actital Growth. B= Growth Needed to Achieve Grade Level.
C= Growth Needed to Phintain One Month's Growth For Each Month of
Instruction. D= Growth To Achieve 24 Months Per Month of Instruct.
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Mathematics - Grade 4

Grade four includes both an experimental and a control group.

Table XVI presents the break down for the two groups.

Table XVI

.1.141 ...*..
Expand.ed

School . Standard.
Kean

ExT2:rriTrnt.n.1

Franklin

.110411110.11.

Grade
Equivalents Growth

Pre 55 341.50
Post 55 387.92

Lincoln

3.14.4.4

111.1111....11111

+1.0

Pre 47 327.59 3.1
Post 47 378.12 4.2 +1.1

Total Experimental

Pre 102 335.09 3.2
Post 102 383.41 4.3

11.....~1..osnamtorwwww 41111111111 11.11111011.1..111.11.1111MIIIIMINgy.

Control

Columbus

Pre 49
Post 14.9

Longfellow

Pre 110
Post 110

330.57
365. 81

3.2
3.9 +.7

330.30 3.3
375.10 4.1 +.8

Total Contra
Pre 159 336. 61
Pos t 159 372.24

3.34.0 +.7



On a preliminary look at the table, the experimental combined mean

growth exceeded that of the control group by four months. The control growth

made a moderate improvement in making a month's growth for each month of

instruction; while the experimental group made a substantial growth by making

at least 1.5 months' growth for each month of instruction.

The following discussion will focus on comparing each of the experimental

schools with the combined control group. The control group is composed of

.students with similar backgrounds but for whom the ESFA program was not avail-

able.

Franklin: Fifty-five students took both the pre and the post-test and

received grade equivalent means of 3.4 and 4.4 respectively, with respective

median grade equivalents of 3.4 and 4.0. They achieved one year's growth

for seven months of instruction.

The pre-test scores ranged from 2.1 to 5.6, while the post-test scores

ranged from 2.1 to 6.9. At the time of the pre-test, eleven students were at

or above grade level, compared with thirteen students who were at or above

grade level on the post-test.

A little over fifty-eight percent of the students made one year's

growth for the seven months of instruction. A little more than eighty-one

percent made at least one month's growth for each month of instruction.

Fifty-eight percent also made a substantial improvement of at least 1.5

month's growth for each month of instruction.

Lincoln: 47 students took both the pre and post-tests and improved

from a pre-test mean grade equivalent of 3.1 to 4.2 for a substantial growth

of more than 1.5 months for the seven months of instruction.

At the time Of the pre-test, only four students were at or above grade

level, compared with seven on the post-test.. At the time of the pre-test, only

six were ranked at some level of the fourth grade; while, at the post-test,

64 -
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thirty-two were achieving at some level of the fourth grade.

Eighty percent of the students achieved at least one month's growth for

each month of instruction and fifty-three percent of the students made a sub-

stantial growth of at least 1.5 months' growth for each month of instruction.

However, they wele still, on the average, four months below grade level.

Control Group.: Longfellow students had a pre-test mean of 3.3 and a

post-test mean of 4.1 and thereby made slightly more than one month's growth

for each month of instruction. Fifty-five percent of the students made at

least a moderate growth of one month's growth for each month of instruction,

compared to 80% and 81% for Franklin and Lincoln respectively. Twenty percent

of Longfellow students made a substantial impravement of at least 1.5 month's

growth per month of instruction, compared to 58% and 53% for Franklin.

Columbus students had a pre-test mean of 3.2 and a post-test mean of

3.9 and thereby achieved a moderate improvement of one month's growth for each

month of instruction. 40% of the students made at least this rate, compared

to 80% and 81% for the experimental schools. A substantial improvement of at

least 1.5 month's growth for c.ach month of instruction was achieved by slightly

more than sixteen percent of the students compared to fifty-eigh and fifty-

three for the two experimental schools.

Canclusion: The foregoing discussion should lead one to the conclusion

that the experimental schools did significantly better than the control schools.

Statistically, the difference was also significant at the .01 level. The chart:

on the following page displays the growth of the experimental schools.
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Chart XIV

Comprehensive Tests of Basic Skills
Mathematics - Grade 4
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Mathemt.tics - 'Grade 5

Grade five includes both an experimental and a control group. Table

XVII presents the breakdown for the two groups.

Table XVII

School. N Standard
Rea n

Grade
Equivalents Growth

ETon r I L?.1

...a....rawr..V0.40..res

Franklin

*. -.*.sw.
Pre 44 357.74 3.6

Post 44 386.72 4.4 +.8

Lincoln

Pre 45 351.93 3.5

Post 5 400,36 +1.2

Total Experimental

Pre 89 .
354.67 3.6

Post 89 394.62 4.6 +1.0
eIMPIM.IpM.00./Nee. .Masemos.0.Orf101,01011I
W.AMMAIMO..,WPaftWmr.wwwwfwm.bwerm..raftealrr.mowwworwirrvsa.o,o

Control

Columbus

Pre
- Post

Longfellow

Pre
Post

49
49

4.4.110.1.11111111

352.85
377.00

371.40
400.92

3.6
4.1 +.5

4.0
4.7 +.7

/41111111.. 111.11,1111.110101011MMIIMMOINAINIIIMINIMI...10.11.11/111.11111......MOM......11.1...

Total Control

Pre 166 365.92 3.9
Post .166 393.86 4,5 +.6

- 68 -

84

=1Mr.soombe



aramfewmisawwwwwwwWwwWWWWWININNIP101011011101011111111101Nfir,

The total experimental mean growth .exceeded that of the total control

group by four months. The total experimental made a substantial growth of

one year during a seven month period of instruction betweeh the two testing

dates. The mean grade equivalents for both groups is about the same, 4.6

for the experimental and 4.5 for the control. The growth for the control

group was less than moderate -- five months' growth during a seven month

period on instruction.

The significance of the apparent differences will be discussed in the

following paragraphs. The experimental schools will be presented first and

the control group will be discussed in terms of them.

Franklin: Forty-four students took both the pre and the post-tests

and received mean grade equivalents of 3.6 and 4.4, with medians of 3.75 and

4.55 respectively. Moderate improvement was achieved with slightly over one

month's progress for each month of instruction.

The pre-test scores ranged from 2.3 to 6.3, while the post-test range

went from 2.1 to 6.7. At the time of the pre-test there were four students

at or above grade level; and at the time of the post-test, there were also

four students.

Twenty-five percent of the students made one year's growth during the

seven months of instruction. Fifty percent of the students made at least one

month's growth for each month of instruction. Twenty-five percent also made

a "substantial" improvement of at lest 1.5 month' growth for each of the

seven months of instruction. Still, the post-test mean was one year and four

months below grade level.

Lincoln: The forty-five students from Lincoln made one year and two

months' growth during the seven month period of instruction by raising their

mean grade equivalent from 3.5 to 4.7.

- 69 -
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The pre-test scores went from a low cf 1.7 to a high of 5.5, with only

one student being at or above grade level. With seven students at or above

grade level, the range of the post-test's scores was from 2.2 to 7.7.

Slightly over sixty-two percent of the students achieved a year's

growth during the seven month period of instruction. On the other hand,

seventy-one percent achieved moderate improve lent with one month's growth

for each month of instruction. A substantial growth of at least 1.5 months

per month of instruction was achieved by almost fifty-six percent of the

students. However, the post-test mean was one year and three months below

grade level.

Control Group: The 117 students from Longfellow had pre and post-tests

means of 4.0 and 4.7 respectively and thereby moderately improved by main-

taining one month's growth for each month of instruction.

The pre-test range went from 2.4 to 7.5 with slightly less than fifteen

percent at or above grade level, a figure comparable to the experimental group.

The post-test range went from 2.1 to 9.2, with seventeen percent at or above

grade level which exceeded that of the experimental group. Twenty-eight

percent achieved one year's growth, compared to twenty-five and sixty-two

percent for the experimental group.

Slightly over fifty-percent maintained a moderate improvement, compared

to fifty and seventy-one percent for the experimental group.

Twenty-nine percent made a substantial improrment of 1.5 month's growth

for each month of instruction compared to twenty-five and fifty-six percent

for the experimental schools.

The forty-nine students at Columbus made less than moderate growth by

raising their mean score from 3.6 to 4.1.

Twenty-six percent of the students made one year's growth, as compared
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to twenty-six and sixty-two percent for Franklin and Lincoln respectively.

Forty-two percent maintained a month's growth for each month of instruction;

while, the expenhnental &-oup's result was fifty and seventy-one percent.

Substantial improvement was achieved by twenty-two percent of tbe

students, slightly less than Franklin and about half of that of Lincoln.

Conclusion: The foregoing discussion should lead one to believe that

the experimental group did do better than the control. Franklin did only

slightly better than the control group, with Lincoln being significantly

better. Ilcuever, Lincoln did have some very high gains ranging from two to

four years.

Chart XVI on the following page displays the extent of improvement

for both Franklin and Lincoln.
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Mathematics Grade 6

The sixth grade includes both an experimental and a control group.

Table XVIII gives the breakdown for the two groups. A discussion of the

findings will follow.

Table XVIII.
(*led

Elohool N Standard
YOEM

Grade
Equivalents Growth

xr,rrr':ntt1_____
4.. eilar
Franklin

e....... *.

Pre 62 406.24 4.8
Post 62 427.87 5.4 +.6

Lincoln

Pre
Post

43
43

376.58
411.83

4.1
5.0 +.9

Total Experimental

Pre
Post

105
105

394.09
421.30

14,. 5

5. 2....e.
Control

Columbus

Pre
Post

40 386.87
413.85

4.3
5.0 +.7

Lorigfellow

Pre 114 4,02.95 4,7
Post 114 429.60 5.11. +. 7

1111...............11.1....11.mimagylp.ogrom.morosyommommeassgiams

Total Control

Pre 154 398.77 4.6
Post 154 425.51 5.3 +.7



A preliminary analysis of the table indicates that the growth for both

the experimental and control groups, when each is combined, is moderate --

that is, there was one mOnth of growth for each month of instruction. The

pre and post-test grade equivalent means for both the control group and the

experimental group are essentially the same. The mean growth, therefore, is

of little use in determining whether the experimental group made greater

progress than the control group. The following paragraphs will be devoted

.to ascertaining any significant differences, if any, between the two groups.

Franklin: The sixty-two students made slightly less than a moderate

improvement by increasing by six months their man grade equivalent from.

4.8 to 5.4, which was one year and four months below grade level.

The pre-test range 0 scores went from 3.0 to 8.5, with almost thirty-

nine percent being at or above grade level. The post-test range went fram a

low of 2.3 to a high of 9.5, with'slightly over fourteen percent being at or

above grade level.

About twenty-one percent of the students made one year's growth during

the seven month period of instruction; while, forty-four percent made one

month's growth or better for each month of ihstruction.

Slightly over fourteen percent made a substantial improvement of 1.5

months' grawth for each month of instruction. On the other hand, about fifty-

five percent made less than one month's growth for each month of instruction.

About thirteen percent show no growth or less.

Lincoln: The forty-three students showed a moderate improvement of

nine months from a mean grade equivalent of 4.1 to 5.0, but still considerably

below grade level.

The pre-test range was from 2.3 to 6.2, with close to nineteen percent

being at or above grade level. The post-test ranged from 2.6 to 10.51, with

- 75 -
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over eleven percent being at or above grade level.

Over thirty-two percent achieved a year's growth during the time of

instruction, with fifty-eight percent
maintaining at least one month's growth

for each month of instruction.

A substantial improvement of at least 1.5 months' growth for each month

of instructi.on was
accomplished by about twenty-eight percent of the students.

About forty-two percent showed less than one month's growth per month of in-

struction; only two students indicated no improvement or leSs.

Control_ Group: The forty students at Columbus showed a moderate

improvement of one month's growth per month of instruction, from 4.3 to 5.0.

The pre-test range was from 1.9 to 7.8, with twenty percent at or above

grade level, compared to 39% and 19% for the experimental group. The post-

test ranged from 3.7 to 7.6, with five percent being at or above grade level

as compared to 14% and 11% for Franklin and Lincoln.

IThile Franklin's and Lincoln's percentage of students making at lest

one year's growth was twenty-one and thirty-two, Columbus' percentage was

twenty- five.

Twenty-two percent, compared to fourteen and twenty-eight percent for

the experimental, made a substantial
improvement of at least 1.5 month's

growth for eacit month of instruction.

Longfellow's 114 students also made a moderate improvement of at least

one month's growth for each month of instruction -- from 4.7 to 5.4.

The pre-test range was from 2.7 to 8.2, with fourteen percent at or

above grade level. The post-test ranged from 1.7 to 9.5, with twelve percent

at or above grade level, compared to fourteen and eleven percent for Franklin

and Lincoln.

Slightly over thirty-two percent made one year's growth, compared to
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The following table provides a grade by grade summary of the test

results for mathematics.

Table XI

Mum. aes...../.*
Gra e 7,! Groan Fo uiv54 lent, Grc.rth

Firs' t 170 1. 8

Sec.ona0. ,
Pre 101 1.4
Pos t; 101

Th

Computational

Pre 141
Poo 143.

Com; e

Pre 135
Post 135

Fo'3rn
Pre 102
Post 102

Fifth
Pre 89
Post

2. 2

2. 1
2. 9 +. 8

2. 0 .

2. 8 +4 8

Sixth
Pre 105 4.5
Post 105 5.2

assaerrow .....
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Franklin

SUMMARY OF DATA FOR THE MATHEMATICS COMPONENT

(include Date from both standardized and non-standardized instru-
ments, e.g. Attitude Scales, etc.)

Standardiz.ed Instruments

California Testing Battery Series October 1970, May 1971

Lorge Thorndike Test was also given to the sixth graders.

As of June 10, 1971 the results of the May testing are not avail-

able. Without the results of the post test, no valid generalizations

can be made. Data is insufficient for gathering statistical informa-

tion.

Faculty members who answered a questionnaire expressed eagerness

for seeing CTBS results.

Non-Standardized Instruments

I. Diagnostic Test for Basic Computational Skills, Operations

With Whole Numbers. This test was administered by each

teacher during math periods. The test was given to all pupils

in the school in early September and in late May. Six teachers

also tested all of their pupils in March 1971.*

*Copies of the three instruments arc included with this report.
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II.. Diagnostic Instruments (Non-Shill Areas)

This tool includes an inventory, an oral interview with

observations by the interviewer and was administered to

50 ESEA designated students in early September and in late

May. The interviewers were instructional aides working in

the ESEA Math Program.

Individual Interview Inventory of Arithmetic Understandings

(Computation Analysis)

This tool was administered to 20 students in September and

June by instructional aides. The tool consists of the aide

observing each student as he works 5 multiplication problems

The aide checks appropriate columns on the data sheet. The

student explains his method of "figuring" as he does each

problem.

.IV. Hewlett Packard Computer Drill and Practice Program Pupil

Reports 225 ESEA students participated in this program.

Students received 7 minutes of drill on a teletype and 5

minutes of assistance off the teletype daily. This is in

addition to the services provided by the other facets of the

ESEA Program.

Classroom teachers, aides, home teachers, and teachers of special

education completed evaluations of the program April 1, 1971 and

June 8, 1971, Listed below are some of their responses. In addition

there is objective data.
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I. Diagnostic Test for Basic Computational Skills, Operations

With Whole Numbers

A. Results of June 8th questionnaire

"Evaluate the diar.znostic test given in September and May."

...It is good to have a test that can provide norms

for the school or each grade level. The relative

progress of ESEA students can then be seen.

..Having a ready means for early diagnosis is help-

ful. I had my students look their September and

May test scores over at the end of the year. They

were pleased to sec the progress that they had made.

It seemed to mean something to them. It was good

for them.to.see the progress they had made.

"Did it help yoil pinpoint the weaknesses of your students?"

17 Yes
. 0 No

...Great help.

...Only of value in diagnosis of low achievers. Pointed

out who couldn't divide.

"Did you use it as one of your bases for grouping and/or

prescribiu work?"

16 Yes 1 No

...Yes (partially).

...Definitely.

..:Not Really.
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"po you think it_rrovided a valid measure of your

students growth?'

14 Ycs 2 No 1 Yes and No

Yes and no. Many times the students made silly

mistakes.

44 .Yes, insofar as it measured the content items

...My top children fell down on borrowing in May.

They hadn't been working on it for awhile.

40 .In those areas.

"Would you like to see a similar test available next year?"

17 Yes 0 No

...Definitely.

...Sure.

..By all means.

...Yes. Even more comprehensible.

..Only for ESEA or other low achievers.

B. Objective Results

76 point test (Same test for all)

ESEA Students Mean 9/70 Score Mean 5/71 Score Mean Gain

4th Grade 21.5 45.3 23.8

5th Grade 25.3 52.0 26.7

Gth Grade 35.9 54.5 18.6

Comments:

Fourth and fifth grade teachers were more desirous of the

services of the ESEA Math Program, more cooperative, and



attended Math Forum (staff development meetings) in

greater numbers than the sixth grade teachers. Some

sixth grade teachers were very enthusiastic about our

assistance.

Cooperation for all facets of the Math Program was highest

among the fourth grade teachers as a whole; followed by

fifth grade teachers. In reality, therefore, the fourth

and fifth grade ESEA students received more assistance

from the program than did the ESEA sixth grade students.

Some sixth grade ESEA students and a lesser number of

fifth grade students received their only assistance from

the Math PrograM through drill and practice on the tele-

types.

The staff of the ESEA Math Program feel that the objective

data from the Diagnostic Test for Basic Computational

Skills and the Hewlett Packard Computer Drill and Practice

Program reflect the pattern of utilization described above.

The ESEA Math Program consists of 3 facets:

a. Math resource teachers working with groups and whole

classes in classrooms and in the Math Lab (one MRT

9/70-6/71, another MRT 2/71-6/71)

b. 4 Math instructional aides - each working with ESEA

students in classrooms and in the Lab

C. Computer Drill and Practice Program - manned by all

stafr

It is difficult to account for the factors affecting growth.
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II. Diagnostic instruments (Non-Skill'Areas) - Since only some of

the 50 ESEA students who were interviewed in September have

been interviewed again (we arc in the process of finishing thc

post interviews), few results are ready. There are, however,

a few generalizations that can be made based on the results

for students interviewed September and June.

a. In June more of .the students feel that their best subject

is math:

b. More students would choose math than reading if they 'had

to make the choice. The number saying they would make

this choice increased in June.

C. Positive feelings about math were related more in June

than.in September.

d. Fewer students reported that they get discouraged when

they get a math problem wrong. Many reported that they

are more willing to stick with a problem until they

conquer it.

C. More students felt that they are good in math during the

June interview.

f. On the whole,.the students reported that they are more

willing to share what they have learned about math with

friends, teachers, and parents now than they did in

September.

g. Some students who did not want to do math during their

free time at school, 'reported in June that they now like

to do math occasionally during free time.
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III. Individual Interview Inventory of Arithmetic Understandings

Only a few of the 20 ESEA students who were given this inter-

view in September.have been interviewed in June (process going

on now). However, of those interviewed twice, most have more

ways of solving multiplication problems and arc using higher

level thought processes. Rote methods have decreased in use.

IV. Hewlett Packard Computer Drill and Practice Program

A. Results of Questionnaires

April 1, 1971 Questionnaire

"Comment, if you would, on your feelings about.the tele-

type ,program.and its effect on the skills de_yelEnellt

or motivation of ;'our participating students."

...Basically good, but costly.

...Believe individual help of teacher more beneficial.

Is stimulating for a 6th-grade student who so far

has shown no awareness of basic concepts. She said

that she enjoys it.

Children seemed captivated by the novelty of it and

anything that attracts low achievers to academic

activity is good.

Excellent motivation. .Students "show off" math lab

papers daily!! They show real pride and display

feelings of accomplishment.

I feel that it is good because it introduces its

users to basic concepts and makes them develop

their facts quickly in order to "beat the machine".

100



..,Several have benefited greatly.

...Mutivation. Goodeffect. Skills: very hard to

measure. .1 don't really know.

...I feel that the teletypes have served as an excellent

means of reinforcing basic skills!

."Did some (do some) of your students use the Math Lab

at lunch time or after school? What do they think

about this opportunity?"

...Yes. They love it and (the ones who don't go during the

class periods) wanted to know WHY they couldn't go

regularly..

.Yes. They usually play the games that art.. offered.

...They have enjoyed this opportunity.

...Fun to play games.

...A number .of my students are eagerly pursuing a study

of computers and how to program.

...Yes, many of my students go to the Math Lab at lunch and

after school so they can make their own computer programs

and try some lessons.

...Yes, fine! Math during free time, optionally, great!!

...Yes, marvelous and extremely motivating.

...Juan talks of little else at home according to his mother.

...Very glad they have this opportunity.

..Coordination between the classroom and the Math Lab .is

'good. I like being able to come down and supervise my

students sometimes. The carry over to the classroom is

good. Flexibility is important.
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...With the curriculum guide in my room, I can see what

my students will get before they get it.

...Moro coordination between teachers and Math Lab staff.



June 8, 1971 Questionnaire

"Evaluate this year s teletyne _prop,ram."

...Great help in improving their skills..

...We need the teletypes 1971-72. They motivate speed use

of facts.

...The teletypes showing daily work were very helpful to low

achieving children who frequently showed and/or took home

good papers.

...They seem to have been helpful for all my children uiing

them, as they give daily measure of success. .

...Children like the machines and I think it helps as a mechani-
?)

cal aide. .

...The children seemed to have gained a lot of independence using

the machines.

...Teletypes as a free time activity are fine - expensive though.

As a device for use with remedial students, I feel that they

are ineffectual for ieasons of inappropriateness of materials -

all the way to unnecessary excitement for some studentg and

hence detrimental..

...My Spanish-speaking pupil seemed excited by the machines.

...My two home instruction students were "turned on" to Math

and to the school by those machines. A child coming out of

marginal psychosis and extremely fearful of people and places

(now in Mrs. Kinght's EH room and home teaching and just

starting to come to school on his own in a specially run bus)
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goes to the Math Lab on his own first thing in the morning -
plearze.1.. I?) ...id, and interested - nay intrigued. He needs and

. ..3-:,,lu1)port and reassurance, but it's great to him to
on his own." Thanks Franklin and Math Lab and

everybody there.

"Indicate your students' evaluation of the teletypes ."
"Did the arithmetic problems help you ]earn your math better?"

...My students sai d thcy remembered doing similar problems on

the teletype.
...Mixed response. Mainly positive,

...Some think so.

...My students tended 'to take teletype lessons very seriously
as a step forward in math.

...Students asked if they could go twice a day instead of only
once.

...Some of my students bragged about their pupil reports. They

learned how to get them from the machines and apparently

someone in the Math Lab lets them get the reports themselves .

Fine with

...Some of my studenti are very upset when they do a poor lesson
on the machines. They know when they can do better.

...My students who didn't get to go.at the regular periods wish
they could. They enjoy the games, however, and do demonstration

lessons.

...When one of' my girls is absent, she complains about having to
write out her lessons longhand. "The machines make it so

much easier," she says.
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B. Objective Results

ESEA Students Mean Number of
Blocks Comp4ted

4th Graders

Sth Graders

6th Graders

18

15

13

R13COMENDED CHANGES IN THE 'MATHEMATICS COMPONENT FOR 1970-71

1. Hewlett Packard Computer Drill and Practice Program

a. Questionnaire Results April 1, 1971

"If the school were to retain some, how many do you think

we should retain?" 1 .2? 3 4? 7 8? 5 No Response

"Comment dn ways the teletypes could be used more effectively."

...Give all students an opportunity to work with them.

...Find a way to set them up for three-step-reasoning

problems.

...Perhaps there could be a way to better reinforce

concepts being worked on in class.

...Only the children who have severe problems in math

should be allowed to use the machines, e.g., those

working on addition and subtraction.

...If students could utilize the computer (during regular

class periods and not just for lunch time and after

school) to program or play the games, I feel it would

be great.
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...Scheduling is very difficult. .Usc for very low and

veiy high achievers.

...Use for fewer pupils and give them more time, hence a

more intensive program.

...Have the classroom teacher work with their students who

arc low achievers on the teletypes. Ten minutes on

the machine and fifteen minutes follow-up daily.

"Would you (classroom teachers) be willing to have an aide

who is assigned to you, a student teacher, or perhaps your-

self proctor children from your class?"

6 Yes 1 No 9 No Response.

b. Questionnaire Results June 8, 1971

"How could the teletypes be better used?"

...Teachers need to work more close]y with the Math Lab

staff to coordinate teletype program with classroom

program (Teacher,comment).

...Set up word pl'oblems on the teletypes.

.Be just as flexible in arranging students' work as this

year..

.As a special education teacher, I'd like to be able to

directly gear exercises to tie in with math lab lessons.

.Yes, but not on a 10 minute daily basis. Longer lessons

three times a week.

S O .Keep it just the way it is.

...Fine the way it is.
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"No one has said whether or not we will have the teletypes

again next year. Perhaps you'd like to make your opinion

known."

...Let's keep them. We need them. Speeds use of facts.

Aren't we getting them back?

2. The Structure of the ESEA Math Program

a. Results of the April 1, 1971 and JUDO 8, 1971 questionnaires

"A program can be pullout, completely within the classroom,

or a combination of the two. Please rate this year's math

program as reilards structure. What are your recommendations

for next Year?"

All 17 June 8 questionnaires stated that they prefer a

combination of pullout and "within the classroom" type

of program and that flexibility is important. The

services of the resource teachers and aide's were rated

high. Several people stated that they feel the program

would profit greatly next year with an increased number

of aides. B. McCarthy, program director, feels that such

an increase would greatly increase opportunity of more

individual help, hence making assistance to low achievers

more intensive.

Many of the questionnaires indicated that there should

be two math resource teachers as a minimum and one for

each grade level would be optimum. One questionnaire

said that resource teachers arc a luxury that we cannot

afford. Regarding.staff development (Math Forum), all
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persons responding to the questionnaires and many others

making their opinions known verbally feel that staff

development.should continue next year in the some form

that is has gone on this year. And further, that it

should be directed by the math resource teacher of the

ESEA Math Program. Emphasis on improving ways of teaching

.low achievers should continue to be its main thrust. It

should continue being open to the entire school staff,

tutors, and that meetings with teachers in feeder and

receiving schools should continUe and become even more

nume rous.

Stated on questionnaires, reported verbally, and discussed

at Math Forum sessions was the desire to continue P:r:oviding

active learning for children in thc area of math. Teachers

want to continue using manipulative aides and a wide

variety of materials to introduce, provide practice, and

reinforce basic concepts and.skills. Techniques, approaches,

and materials introduced by the math resource teachers and

some classroom teachers were rated high on the question-

naires. Teachers wish to pursue their knowledge and

usc of these approaches and materials.

ESEA-2/1-73/3
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Please take a moment to respond to the following questions.
We will be meeting in the :lath Lab, Tuesday, June S at 3:00 for the
last Math Forum this year. The ordering of materials and the
sharini! of hiphilrhts of our matIitiiTlIiT.

Bring this questiennai.re with you when you come or drop it in my box
by 4:00 Tuesday. Thank you.

Evaluate the diagnostic test given in September and May.

Did it help you pinpoint the weaknesses of your students?

Did you use it as one of your bases for grouping and/or
'prescribing work?

Do you think it provided a valid measure of your students'
growth:

Would you like to see a similar test available next year.

A program Can be pullout, completely within the classroom, or
a combination of the two. Please rate this year's math program
as regards this facet..

Do you think next year's program should be planned on a pullout
basis? Reasons:

Or on a "within the classroom" basis? Reasons:

or on a combined basis? Reasons:

Further comments on the structure of a math program th.at assists
you with the instruction cf low-achieving children:

Suggested method of implementation'for next year.

Comment on the effectiveness of the
Instructional aides

Resource teachers

How could these people serve better next year?

How often should they work with the child? Should this assistance
be in the classroom? At Math time? Some other time?

How many resource teachers should there be? One? Two?
One for each grade level:

Did you find that there were classes to share ideas with other this
year? About?

Math Content

Ways to motivate students
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ST. JOSEPH'S SUMNARY

LANGUAGE DEVELOPMENT COMPONENT

Standardized Instruments - The comparison of Pre- and
Post-Test Scores shows steady progress made by second, third,
and fourth grade Title I participants, with gains of 1 year
or more on one or more subtests. The comparison of the scores
of fifth and sixth grade Title I participants shows outstand-
ing progress. These comparisons have been graphed. The
standardized scores obtained from the SRA Achievement Series,
in areas of Language Arts, Reading, and Work Study Skills,
administered in September each year in our school have been
graphed for the 1969 and 1970 tests. The majority of students
show several years growth.

The results of standardized tests administered show many
Title I students do not do independent reading.

Non-Standardized Instruments - Most students manifested
increased motivation which was then transfered to other subjects

The students developed a comraderie and frequently studied
together. They took mutual pride in the success of one of their
group.

The varieties of media which were used in the remedial
reading class had a twofold effect --.not only vras the interest
of the students sharpened, but their status with the rest of
the class was enhanced, as well.

All of the children in the remedial reading class improved
in their English grades.

These students were keenly aware of previous exposure to
subjects in their reading class when they came up in regular class
and were anxious to share their information.

Consistent isolation from the remainder of the class for
instruction makes it difficult for these students to overcome
the stigma they all feel in varying degrees.

Recommended Changes in the Language Development Component-

1. Grouping of students of grades 4, 5, and 6 could be made more
flexible to meet individual diff&rences more adequately and thus
foster student growth.

2. Peer teaching, begun this year with students of grades 2 and 3,
and with 6th graders aiding 4th graders, will be expanded.

3. The success of the Title I students of grades 3 and 6 in
presenting plays for their parents and other students will be
capitalized upon by more whole class activities. Also movies
and other audio visual experiences will be shared with the whole
class, and with other classes. To involve the Title I students
the creative appeal of the Ginn 360 reading program will be
utilized.
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4. As a result of the Reading Specialist Inservice in Teaching
English as a Second Language, it is planned to meet the language
needs of bilingual students more adequately. Efforts will be
made to secure the aid of resource persons, especially students
or othdr volunteers.

SUMMARY OF TEST DATA - LANGUAGE DEVELOPMENT

Grade Name of,Test Pre Post Gains Grade No. of
Equiv. Students

1 Coop Primary 1.8 4
2 Coop Primary 1.8 2.2 .4 8
3 SAT Para Mean 2.3 2,8 .5 8

Word Mean 2.6 2.8 .2 8
4 CTBS 3.6 3.9 .3 6
5 CTBS 5.3 5.9 .6 7
6 CTBS 5.1 6.1 1.0 9
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MATHEMATICS COMPONENT

Standardized Instruments By comparison with the standar-
dized pre-tests administered in the Fall (as itemized in the
beginning of this report), the results of the post-tests given
during the Spring were considerably greater. For the over-
whelming majority of the students, this increase showed a growth
significantly higher than 1 year's equivalent.

Non-Standardized Instruments - The children's accuracy in
arithmetic computation and their speed with these skills improved
tremendously. They were able to grasp very advanced mathematical
concepts with ease. They became much more articulate as a result
of this program. They found no difficulty in expressing their
mathematical ideas. As their teachers told me, this articulate-
ness carried over to other subject areas as well. There was a
very evident improvement in the self-image of these children as
a result of their success in handling and understanding the highly
mathematical subject matter. It was very rewarding for all the
children.

Recommended Changes in the Mathematics Component -

1. That the younger children be followed and taught by the math
specialist in the,classroom situation.

2. That peer teaching be augmented next year due to its success
with sixth grade last year.

SUMMARY OF TEST DATA - MATHEMATICS

Grade Name of Test Pre Post Gains Grade No. of
Equiv. Students

2 Coop Primary 1.5 2.4 .9 8
3 SAT Comp 2.4 3.9 1.5 9Concepts 2.7 4.1 1.4 9
4 CTBS 4.2 4.8 .6 5
5 CTBS 4.7 5.7 1.0 7
6 CTBS 5.3 6.5 1.2 12
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OVERVIEW

Parent invo)vement Component

The objective of the district-wide parent involvement component was

to have parents of project.participants demonstrate their interest

in the project by participating in the meetings, parent classes,

workshops, conferences, and school visitations. The overall par-

ticipation was based on at least one parent for every ten project

children. Seventy-five percent attendance for all activities is

indicative of positive attitudes of parents toward the project.'

MAJOR ACTIVITIES

District Advisory Committee Meetings

There were eleven.District Advisory Committee meetings during the

school year, with a total of 250 participating parents in attendance.

An additional 100 persons attended two of the larger meetings con-

cerning budget cuts at school sites.

Major Topics of Discussion by Meeting

1. September

a. Approval'of 1970-71 applications for Title I funds.

2. October

a. Approval of coordinators recommended expenditure of carry-

over funds.

b. Role of school site parent committees in expenditure of

school site funds.
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3. November

a. Preparations for December dinner meeting.

b. Report on the Chairman's visit to the 49th Street School

in Los Angeles.

4. December

a. Christmas dinner meeting at Hs. Lordship's Restaurant with

guest from State Department of Compensatory Education speak-

ing on Parent Involvement.

5. January

a. Discussion of school site proposals for supplementary funds.

b. Planning. for Desegregation Workshop hosted by Berkeley ESEA

Title I.

6. February

a. Presentation bY Mrs. Harriett Wood, Director of Elementary

Education.

b. Discussion of Title I schools for 1971-72.

c. Selection of parents to attend Compensatory Education

Conference in Oakland.

d. East Bay Parent Workshop held.in East Palo Alto. .

7. March.

a. Demands and expectations of administrators and school stiff

relative to Title I children.

b. Revenue sharing proposal.
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c. Selcction of schools to receive Title I funds for 1971-72.

d. Deadline for submiiting 1970-71 proposals and criteria for

acceptance.

e. Diagnostic profiles to he submitted with proposals.

8. 6.pril

a. Discussion of a uaiform meeting program.

b. Di%cussion of bohy-sitti.ng funds.

c. Invitation to central office personnel to attend the next

District Advisory Corrmittee meeting.

d. Discussion of propof:al submitted by the Office of Human

Relations.

9. !Ila

a. Discussion of District's reading program by Mrs. Harriett

Wood, promoted to Assistant Superintendent for Instruction.

b. Presentation on Parent Involvement by Mr. Jesse Anthony,

teacher at Columbus School.

c. Discussion of $50,000 cut in Title I funds for 1971-72.

District Advisory Committee meetings were well attended and each

school site was represented at each meeting. The meetings also

attracted other interested parents. Representation by outside

organizations was poor. Teichers and administrators, especially

Zone A, hapan to show more interest in District Advisory activities

later in the yenr.
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A great derll of interest waF gerernted in Title I programs through

the District Advisory Committee meetings. A breakthrough was made

in terms of copounicat.ing the purposes of the program in that nore

people wore reached this year. The election of officers and school-

site representatives prior to the end of the school year seems to be

helpful.

Overall, dialogue between Board metthers needs improvement. It is
recommended that more workshops and general rap sessions be bold

with Board mcpthers in an effort that they become more knowledgeable

about the total Title I program. This, wc hope, will also build up

tbeir confidence.

Parti ci pati on i n the District Advi sory Committee meet i ngs met the

overall objective of ESEA Title I. However, until even more parents

actually exprt-::s concerns and demands, the surface is only beirg

scratacd.

Parent Classes

The objective of the parent classes was to acquaint the parents of

project participants in basic reading and mathematics skills

taught their children in the classroom. Reading skills were taught

by a remedial teacher once a month for two hours. Math skills were

taught by a mathematics specialist once a month for two hours.

Sixteen parents indicoted an interest in attending the parent

classes in mathematics. The first two monthly sessions were

attended by 17 parents. The monthly attendrnce gradually declined

to two persons in attendance. Dowevr!r, the total attendance for the

six-month poriod was 26 pc,sons.
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In the readinv, classes, the first tl.:c months' enrollment totalled

21 persons. Attendance there also ljadually declined to four people.

There was a total of 33 people participating. in the Reading Workshop.

Attendance at these workshops indicates high interest at the

beginning of the classes and a gradual decline in interest as the

classes continued. The instructor's recommendations were that

workshop bc hold at the beginning of the school year and a limit of

two additional se:.sions be scheduled during the school year. This

office concurs with the recommendations and adds that these workshops

include raking materials for use at home and distributing available

materials fre the ESEA Office. In either case, there should be a

commitment on the parents' part to momunicate to ESE:. their .ind-

ings on the effectiveness of these materials. This will enable us

to better prepare,for home instr uction. lt is also recommended that

regularly scheduled parent classes be discontinued in favor of the

three in-dcpth workshops in reading and mathematics skills.

Worlshons Kindergarten -

The objectives or thc kindergurten workshops were to acquaint

kindergarten parents with the Title I program and to distribute

materials. The parents were to make materials to use with their

children at home.

The Title I program as explained and Dr. Seuss' book was distributed.

Teachers demonstrated how to mike materials to be used with the

children at home. They also discussed techniqur!s for utilization

of materials al reddy found in the home.
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Tlie EL *:!:; ry good coop C ra t ion on the teachers ' part . Twel ve

p:iien 1 all ehded this worh:hop. It is recommended that. another

Rindr,:trten hoshop he held fer next year. There should be One

held for each zone, making it morc convenient for parents to attend.

Title I Guidelines WorkHlop (White gcmorial retreat)

The,ohjectivo of this workshop was to help make parents aware'of

thO Title I guidelines and how they should be implemented.

There was a planning committee composed of parents and Title

staff to help decide on topics to be discussed at the workshop.

As a result of the committee meeting, the following format included

three discussion groups to he led by parent leaders.

1. Comprehonsive Programs

2. School Site Advisory

3. District Advisory

In addition, the group wa,z given a complete history of the ESFA

Title I program and its guidelines.

Nineteen out of twenty invited parents of project children attended.

Perhaps for the first tire group dialogue was established between

the parents. It is recommended that this kind of activity be con-

tinued throughout the school year.

East Bay Regional Parents' Workshop

The objective was to help prepare a list of parent concerns as they

relate to Title l progrars.

Parent:; attended group discussions to relate probiens and successes

to each other.
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Fiftecr. parcnts attended thc workshop. They were able to talk over

their con(erns with peorle from other districts. lt is recommended

that this type of workshop be cont!nued. Also, it is recommended

that Berkeley should establish and maintain a line of cormunication

between Title I parents of other school districts in the state.

An Awareness P.,ckage Workshop

Members of the Berkeley Parent Advisory groups participated with the

Oakland Title I progran in this workshop. There were displayed

pictures of parents and aides working in classrooms. vour parents

from Berkeley were in charge of our booth.

Parents Participation in Classroon

The objective of this activity was to encouraf4c parents of project

children to aid che clr!ssroom teacher. Another objective was to

familiarize parents with the classroom and school procedures.

Fifteen parents were assigned to six schools. Parents were given

orientation by Title I staff prior to their school assignment. They

were to receive an addition:J orientation from the principal of the

school. This was not completed in all cases. The parents were

assigned to work for six hours per week. Every ttgo weeks they

participated in an inservice vogrcm conducted by Title I staff.

The parents' evaluation of this program was good. They thought that

it was worthwhile in all cases. Thoy learned, and the teacherc

learned. This wade the program n ti:o-way educational exrerience.

The parents LsxpreFsed the need for nore tiV'e within tt:e classroom.



They a]so felt that the inservice training activities can be

improved. It is recommended that this activity bc expanded for the

forthcoming school year.



ST. JOSEPH'S

Approximately 50 Title I prents participated in the Parent

Involvement Component. The activities at St. Joseph's were as

follows:

1. At least 20 parents directly coritributed time and talent to

the instructional comonont, and a number of these worked

directly in the reading, room.

2. Parents of all 50 participants attended teacher conferences

and many visited the school.

3. Over 100 parents attended Mr. Lewis Schell's two Rath programs

and the sixth grade math demonstration.

4. Many parents attended ESEA district meetings and programs.

Nature of tv:auation The Parent Involvement Component was reported

at the local school meetings and at the District Advisory Committee

meetings. Minutes were recorded and distributed to parents.

Attend:nee checks were also kept and distributed.

Summary

According to the performance objectives, there has been 100% attend-

ance at all St. Joseph's Parents Advisory Committee activities.

Howevor, due to conflicting obligations, some parents of project

participants were not able to attend all of the school activities

effered.



NC:OLN SCHOOL

Lincoln School reports that there were approximate] y 25 ESEA parents

involved in school activi ties duri ng the school year. The objective

of involvement was to provide for thc coordinat ion and cooperati on

of parents for the benefi t of the ESEA children. The parent volun-

teers helped in the reading clinic. They also assisted in classrooms .

Parents of ESEA children accompanied classes on field trips . There

was an informal evaluati on by parents and school personnel. Thc

evaluati on was ongoing.

These activities, helped greatly in school/community relations . The

young helpers brought in from the communi ty were encoUraged to con-

tinue their studies many in teachi ng. Some learned about possi-

bilities for more immediate jobs within the schools . It is
recommended that Lincoln School concentrate on more school/communi ty

activities On a regul ar basis for the 3971-72 school .year.

THOUSAND OARS SCHOOL

The number of parents involved in school activi.tics at Thousand Oaks

was estimated at 120. Thousand Oaks School is involved in activities

with ESEA as well as with Follow Through. The objective was to

improve the children's skills by bringing the school into the home.

Another purpose was to provide positive home/school relations. Among

the activities at this school were potluck dinners held in the

target area homes. These were uell attended by integrated groups.

Parents participated in Site Committee meetings. Teachers and

instructional aides made hore visi ts and telcphone calls to parents.
There were planned parent/t.g. acher conferences . Parents also ass i s ted

in thc cl ass room act ivi t i es wi th tc:chers. i'he component was
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evaluated threngh observation by the school administrators and OiF0

by teacher reports on parent participation in their classrooms.

The positive results at Thousand Oaks were felt to be that there

was a definite improvement in the home/schoel relationship. :Mere

were more parents participating at the open hoits:: than before. They

also felt -that there were more parents involved in Thousand Oal:st

activities within the classroom than before. It was especially noted

that the parents in the tarp,::t arca were more active and that there

was a great variety of diffcient tyres of parents involved in school

activities. Thousand Oaks gdministrators report that they were not

completely satisficrl with the number of people available to partici-

pate on the Site Cc:.,littec from the target area. They would also

like to s(:e an increase in the numb(:r of" taret area parents cowing

into the schools .and participating uithin the ciassroows. They

recommend fur next year a more concept-ivied effort be made to

increase the participation of the Site Cownittee and to increase the

school partIcipation of parents. It is also recommended that time

hc spent to stimulate parents in the affective areas of school as

well as in tho cognitive areas.

LE CONTE scnnu

Over gfr. of thc target arca parents participated in two planned

.teacher conrerLnces for the 1970-71 school year. Approximately V.

of the F.F.EA parents volunteered for classroom instruction on a paid

basis. Activities were evaluated as follows:

a. 11Tilt attendance at eenferencvs, rectins, and other school
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b. Dependable particiption in planned classroom assistance

and/o)- projects.

c. Positive interaCtien of pupils and teachers in the classreoN

setting.

The overall participation ,(7,clal of active participation of one parent

per ten ESEA children was achieved 100$. Volunteer and paid part-

time parents acquired some measure of skills in working with small

groups and individuols in teacher-supervised reading and math activi-

ties.

Basically, the sathe parents participated in meFt activities. A

higher number of new and/er parents net involved in school activities

regularly, in addition to those actively involved, would have been

most desirable.

It is recommended that the staff actively involve itself in means and

ways to increase the number and variety of parent activities. They

recommend that a minimum of one advisory meeting per month be held,

that a minimum of onc parent activity (such as potluck, educational

films or curriculum ratcrials displays, pupil presentations and

shops) be held. This would give Jn incentive for parents to come to

the school and become involved in the activities of the project's

students.



MENSON

There was no record of the approximate number of parents involved

in the school activities at Emerson. However, in lino with the

component and objectives, parent-teacher conferences were held.

Taret area parents did do some help in classrooms. There were

worhshops in reading fur project parents. Project parents also

participated in picnics, potluch dinners, orientation, open house,

special prouams and classroom visitations.

There was no formal evaluation of this component.at that school site.

However, the principal did report some T.ositive results according

to hi:, opinion. He felt that in all of the activities, there were

apparent p,oed f('elings expressc0 and willinp participation by those

involvekl. Teacher:: reported that they received good home support

from pariicipatin parents. They ieLo,;;mtnd that Er.!erson continnes

the activiti(s as described but that worbshops offering specific help

to rarents should be increased for the coming year.
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OVERVIEW

Staff Development Component

In an attempt to meet specific needs of the particular school

staff, ESEA Title I required each school to develop its individual

proposal for staff development. The proposal was to contain speci-

fic goals and objectives, processes for achieving them and evalua-

tions on effectiveness of the program.

In addition, the Title I office sponsored an inservice course in

reading and language arts for all ESEA and Follow Through personnel.

In thc spring semester, Dr. Walter McHugh, Professor, California

State College at Hayward, taught a course, Teaching Reading to

thc Bottom Third. Seventy-six staff.members, including classroom

teachers, instructional aides, specialists and administrators

participated in the course. Miss Mary Collins of San Francisco

State College offered a course entitled, Individualizing Instruction.

Tuition fees were paid for ESEA staff who participated in both of

these courses. During the fall semester, Dr. Walter McHugh was

retained as a consultant to visit classrooms and to confer with

teachers in two ESEA designated schools. This was an effort to

give individualized assistance to classroom teachers focusing on

their reading instructional program.

Title I also sponsored a visitation and observation activity. One

school elected to provide teachers release time to observe in other

classrooms and schools within the school district. Out-of-district

visitation trirs permitted a number of staff members to observe

ESEA schools in Los Angeles and Fresno.
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Some proposal:, for staff development submitted by individual schools

were ambitious in what they had hoped to accomplish through inservice

training at the school site. The schools were quite varied in their

accomplishment of these goals. For a number of reasons not .11 of

them managed to offer the complete range of proposed activities.

Further, in only two activities at Franklin School was an cvalua-

tion instrum^nt designed specifically based upon the objectives of

the course, completed by all participants at the conclusion of the

course, and made available to the office for summary.

In general, the other schools evaluated all inservice programs at

the end of the school year. Some respondents were unable to evaluate

the earliest activities due to a time lag. Also, it was evident

that this procedure was not conducive to well thought out responses

from participants. Most instrumentslised were closed ended and did

not elicit ir^2 responses from participants although space was usually

provided for general comment. It was also found that instructional

aides consistently evaluated all inscrvice activities positively

and offered very few comments.

RECOMMENDATIONS:

In view of the stated findings, it is recommended that the Title I

office work closely with the principal or his designated inservice

coordinator to accomplish the following:

1. Assist in the initiation and maintenance of school site inservice

activity.

2. Help to develop open end evaluation instruments based upon the

objectives of the activity.



3. lnsist that. the instrumcnt is distfihutod and completed by all

parttelprwts.

4. Collect evaluation data at the conclusion of each activity.

5. Collaborate with schools for an end-of-the-year review of staff

development to plan more effectively for the following year.



EMERSON SCHOOL

At Emerson School four Title I teachers participated in the in-

service training courses sponsored by ESEA.

Of the four classroom teachers in Individualizing Instruction,

three responded to the evaluation questionnaire. They felt that

Mrs. Collins had many ideas to share and were particularly pleascd

thct four of the class periods were devoted to the preparation of

materials. There was a wealth of information gained from the

instruction and the teachers were allowed to share their own ideos.

They indicated that Mrs. Collins presented a number of opportuni-

ties for changing'attitudes and for individualizing teaching styles

Reports.stated that her suggestions were particularly concrete.

There were no negative comments. However, recommendation fcr the

future were that the instructor concentrate on the areas of math

and reading and that an additional class be given for other kinds

of activities in various content areas. Additionally, it was

recommended that teachers be given the opportunity to take more

courses of this nature because it did give them concrete help.

Two classroom teachers responded to the McHugh course. They ratcd

the presentation as excellent. Games which they were required to

make were actually used by the children and they particularly liked

the selfcorrecting aspect. The teachers also reported that they

received specific suggestions and "realistic" techniques for reaching

children who arc underachieving. They stated that the course

adequately met the objectives and that it gave them immediate help

in solving problems within their own classrooms.
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JEFFERSON SCHOOL

The Jefferson School staff participated in a variety of staff

development projects. Respondents to the questionnaire included

five classrnom teachers, three reading specialists, one math

specialist and three instructional aides. The activities held

during the school year were as follows:

1. On-going and Summer Workshop with Model School Consultants

2. Creative Writing Workshop by Betty Halpern

3. Film Series by Administration and Consultants

4. Communication Workshop presented by Dick Suchman

5. Understanding Black Dialect presented by Dr. Kenneth Johnson

6. Teaching Reading to the Bottom Third by Walter McHugh

7. The British Infant School Model by Toby 'Rein

8. Instructional Fair presented by the Traditional Model

9. Workshop of Self-Checking Materials by Miss Mary Collins

10. Visitations to Other Schools

A check list evaluation form was used to gain participant response

to the inservice activities. Participants had the opportunity

to respond to ten positive statements on a Likert scale containing

categories: strongly agree, agree, disagree, strongly disagree.

There was space for comments.

All activities were evaluated simultaneously at the end of the

school year. With the numbers of activities held at various times

during the year, it is difficult to assess the reliability of the

responses.
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Evaluation of inscrvice activ! ies helAi during the early part cf

the year may have suffered due to memory h of respondents. Further,

with a closed end instrument respondents were ligrited in expressing

themselves freely in regard to their feelings about the activity.

Summary of Evaluations

1. On-going Suimer Workshop With Model School Consultants

Fivesclassroom teachers responded to this workshop. The

objective was to develop a philosophical rationale and tc

improve skills in working with children within the various

models. One teacher reported that these workshops have been

a tremendous experience. She indicated they have given her

more insight into the educational needs of all people than

any other series of meetings that she had attended. One teacher

stated that the objective was not met during these workshops.

The reading and math specialists were quite positive in the

evaluation of this activity. Some comments were that agendas

be distributed a day in advance and that continuity of i:he

meetings could be maintained had minutes been kept. They

reported that MOTO follow-up could have been made on decisions

reached by the group had there been some record keeping. One

specialist responded that instructional aides participating

in thc activity all expressed a positive feeling created by the

workshop.

2. Creative Writing Workshop

The objective of this workshop was to encourage children's
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creativity in writing. One teacher reported that the objectiv:?:i
were clear and that they were met. Thu Reading Specialists
were not in concensus with the content of the workshop. One
specifically stated that the children shoul d have been involved
and that the workshop was only an introduction to the problem.
Two reading specialists indicated that the presentation did
not increase their understanding of students and that they did
not feel that this activity was particularly helpful to them.
On tho other hand, the math specialist responded that the
session on poetry writing was a good introduction for teachers
and it demonstrated techniques of motivating students in creative
writing. The two instructional aides rated the content as posi-
tive.

3. Film Series

There was general concensus by nine respondents that the objec-
tive, to observe interaction and better understand children's
behavior, was met through this activity. One respondent com-
mented, stating that the films gave her the opportunity to
view learning situations from the outside. She reported that
she received a different point of view than she would have as
a participant. Little information was given regarding the
nature of the films by the other respondents.

4 . A Workshop On Communicati on Skills

Teachers and specialists were generally negative in their
comments. There was concensus that the objective, to develop
better communi cation with other staff members , was not met.
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One t(.acher wrote that there was somethily, to be gained and

that she would try to look for ways to use these techniques

with her students.

S. Understandino, Black Dialect

The objective of this workshop was to provide understanding

of black dialect and racism. The ten participants were highly

receptive to this workshop and stated that the objective was

met. Some of the responses indicated that this workshop was

essential and was needed for the welfare of black children to

combat the ignorance of teachers in regard.to black dialect.

The reading specialist commented that further work should be

done in this area and that the same kind of workshop be held

in relation to dialects of other ethnic groups as they pertain

to the development of reading and language arts skills. The

instructional aides wore in agreement that this workshop was

valuable and should be repeated for other staff members.

6. Teaching Reading to the Bottom Third

The objective was to provide skill development in the teaching

of reading. The three teachers and two specialists were in

agreement that the objective was well met by the instructor

in the course.

7. The British Infant School Model

Five respondents were not in agreement concerning the value

of this presentation--understanding the Britist Infant School

Model. It appears that although the objective may have becn
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met, the teachers reported that it had very little to do with

their present activity and also that the presentation did not

enhance their teaching ability. One person was motivated to

purchase the text regarding the British Infant School and felt

that more information was needed before she cou3d reach judgment.

8. Instructional Fair

The objective of this activity was to increase the awareness

of participants to the variety .of available materials. Five

staff members responded. Four teachers were in consensus that

the Instructional Fair was of some value in helping them to

become knowledgeable about the hinds of materials available for

use in their Classrooms. The reading specialist did not feel

it to be of as great a value to her as to the classroom teachers

who responded.
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LE CONTE SCHOOL

LeConte School staf participated in three types of Title I staff
development activities: ESEA sponsored college courses; school
site workships; and observations of out-of-district ESEA projects.

The evaluation forms for the total range of activities were com-
pleted at the end of the school year. In view of the fact that
there had been a rather long time lapse between the end of some
activities and participants' evaluation of the activities, it is
difficult to assess the reliability of the responses. ln fact,
one teacher responded that one activity had'escaped his memory.

It was observed that the five instructional aides consistently
evaluated all activities positively. The nature of the question-
naire di'd not elicit from staff much informative data on which to
make firm recommendations for next year's staff development at that
school. LeConte School's activities wore as follows:

1. College Courses

a. Teaching Reading to thc Bottom Third by Dr. Walter McHugh
b. Workshop on Individualizing Instruction by Miss Mary Collins

2. School Site Workshas

a. BRL Sullivan Math Inservice and Reading
b. Michigan Language Program

c. Scotts Foresman Reading Program

d. Perceptual Motor Materials Displays
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3. Multi-ethnic Language grou)s Meetings

a. Resource Display of Math and Reading Teacher-made Devices

b. Teacher "make it" Workshop Math and Reading Aides

c. Pupil Learning Priorities (profile) meetings for reading

and math.

d. Video tape evaluation and sharing of techniques

c. Meetings, conferences of "open classroom", open compensa-

tory education meeting

f. Instructionvl aide BRL Math inservice

g. Alpha One Inservicc

h. Use of video equipment

4. Observations of Outer Districc ESEA Projects for Site Project

Improvement

a. Los Angeles Public Schools - 49th Street School

b. Fresno ESEA Project Individualization of Math Reading

Programs

c. Desegregation Workshop

There were no designated Title I teacher responses to activities

2-c, 2-d, 2-h, 2-i, or 3-c.

Summary of Evaluations

Teaching Reading to the Bottom Third

Three instructional aides participating in the program gave positive

reactions to the questionnaire: They learned how to teach low

achievers better, and they would like to have more reading courses
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offered. One teacher responded vs being unable to complete the

form because he had to drop the course. The Reading Specialist

reported that the first two or three sessions of the course were

valuable but was unable to complete the course.

Individualizinu Jnstruction

The one teacher involved was impressed with this activity and felt

the course should be continued.

BRL Sullivan Reading, Proqram

One Reading Specialist who responded did not feel that the course

added to his instructional skills and was not related to his class-

room needs. However, he felt that the presentation of materials

was helpful in orienting staff as to.some ways to further individu-

alizing reading instruction. One instructional aide reported that

this program was in no way helpful, while the other two responded

positively.

Use of BRL Proarammed Math Materials

Three teachers indicated that the course was of value. One teacher

reported the course to be of no value. The Reading Specialist

responded that the periodic inservice meetings and classroom visits

were of great vhluc to him in the implementation of his program.

The instructional aides were consistent in their answers that the

program was beneficial.

Pupil Learnily Priorities (profiles)

Two teachers responded, ono stating that the profiles needed to
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be more simplified, concise and accurate while fhe other teacher

could not remember the content. Two Reading Specialists reported

that the program may have made some teachers more aware of the

need for profiles; but that the activity was not followed through.

They also noted that perhaps some teachers were resentful of the

work that profile development requires. Again, the five instruc-

tional aides were consistent and gave a positive response to this

activity.

Michigan Lanvune Program

There were no responses from classroom teachers to this program.

One response from a specialist was positive. Five instructional

aides rated the activity as positive.

Developing Teachinfl Aids for Reading.Instruction

Twenty-four regular staff members participated in this activity.

Responses were received from two teachers. Their ratings were

positive. Reading Specialists report that the workshop was good,

that it was a valuable experience. They felt that the teachers

did accomplish a great deal working cooperatively in this one-hour

workshop. The five instructional aides had positive reactions.

Video Tape Evaluations of Techniques

Twenty-six staff members participated in this activity. Three

designated ESEA tcachers responded positively. Some of the com-

ments were that Title I parents should be trained to operate the

video tape equipment to avoid taking time away from classroom

teachers. They commented that there should be more professional
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quality in the patching and spncing or. the tapes. Another teacher

enjoyed the presence of the video taper in the room, and felt that

this person was very easy to work with. Three specialists reported

the use of video tapes as a valuable teaching technique and diag-

nostic tool and hoped that this method of recording teacher and

pupil growth would continue next year.

The negative comment was that there was not enough follow through

on the utilization of video tape. Four instructional aides offered

positive responses.

The Alpha One Lan(lua;,,e Program

Twenty-four staff members participated in the program. There were

two responses from ESEA designated teachers. One reported that it

was an excellent program and recommended that enough manuals be

provided with a kit so that the teachers could follow the program

as outlined, Reading Specialists were enthusiastic about the

program and responded that it offered a good linguistic program

for the individualization of reading instruction. The other

considered it an excellent program for kindergarten children.

Five instructional aides were consistent in positive recommendations

of the program.

Visit to Fresno ESEA Project

A specialist reported the visitation as a posicive experience and

felt that the project observed was well organized using an individua-

lized approach to learning and zeroing in on sequential learning

experiences and charting of pupil progress. She felt that the pro-

gram was worth pursuing. The tvo instructional aides responded
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to the visit, one positively. The other rolt that the meeting

was not related to hcr professional gfowth needs. The administrPter

observed that the visit will be useful in planning future activiLie:.,

for her school. She oFfered detailed comnents on the visit.

Visit to 49th Street School in Les Ancleles

One teacher responded favorably. The administrator was highly

complimentary on the value of the ESEA program at this school.

Recommends that resource teachers could benefit greatly from such

a visit.

As was stated earlier, that the nature of the instrument, the haste

in which thc evaluation: were conducted does not afford reliable

data on which to base concrete recommendations for inservice pro-

grams for next. year. Instructional ai.des seemed to he consistent

in rating all activities in which they participated as positive

on the five criteria. It is difficult to discern frmn teacher

comments which activities were of greater value than others due

to the lack of responses and the diversity of responses, by teachers

and specialists particularly.
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THMSANO OAYS

Classroom Visitation

This particular component involved Dr. McHugh's visitations to

each classroom in the school. While there he observed teachers'

reading instructlion, reviewed their lesson plans and had students

read to him. Dr. McHugh then gave individual teachers suggestions

for improvement or their reading programs. Three classroom teachers

and one Reading Specialist responded to the questionnaire. Ono

teacher reported that Dr. McHugh did not visit he- classroom. Two

classroom teachers reported his visits to be very helpful. The

categories in which they felt they received outstanding help from

Dr. McHugh were: new reading techniques, how to place children in

appropriate reader, how to develop sequential learning episodes and

how to teach skill development. One Of the two teachers reported,

in addition, that Dr. McHugh suggested to her how to diagnose and

hoW to plan more effectively for ESEA children.

The Reading Specialist reported Dr. McHugh to be helpful to her

in developing new reading techniques.

Teachers felt that the classroom visitiation should be followed by

a longer conference with the teacher; that Dr. McHugh should give

classroom demostrations such as teaching groups of children and

the individual child within the classroom. It is recommended that

Dr. McHugh have a workshop with parents and teachers emphasizing

ways in which families can interest the child in learning. The

Reading Specialist recommended that the staff should plan more
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definite areal. in which to use his She also suggested

that Dr. McHu:,.h schedule with teachers nhead of time for visitations

and leave at least a period of time for questions and answers ;or

any of thc.teachers to come in to discuss their particular problems.

Teaching Readinc, to the Lottem Third

The specific objectives of thc cour:e were to teach specific plans,

materials and techniques for teaching basic reading skills, group

and individual diagnostic procedures, remedial techniques, devices

and program planning.

Instruction included prercading skills, vocabulary comprehension

and word analysis skills including phonics. Teachers were required

to iry out methods and materials in their classrooms. The course

included lectures, demonstrations with children, material develop-

ment. This program was designed for all elementary grade ESEA and

Follow Through teachers, instructional aides, principals and other

school personnel. Thirty-nine Thousand Oaks staff members were

included in this course. The principal distributed questionnaires

for evaluation. His rcport indicated that the staff considered

the course beneficial. Thc most frequent comments were on the

practical aspects of the work covered by Dr. McHugh. They felt

that the ideas gained were immediately useful to them in developing

reading skills with their classes. Many of thc faculty cOmmented

favorably about the usefulness of his textbook. Staff also appreci-

ated the opportunity to share ideas among themselves. There were

few negative comments in terms of Dr. McHugh's class. One person

wanted more information on specific needs of the low achiever.
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Other copifients were that there was too much repetition; that there

vms need for more time for teachers to share ideas amen themselves;

and a few comnentc,d that the course was inconsistent.

Recommendations by classroo teachers indicated that Dr. NcHugh's

course should be limited only to Thousand Oaks staff because

inclusion of other school staff personnel made the class larger than

was de!,..irable. They would also like for him to help to establish

learning centers within the schools where students can receive

special help.

It was stated that classrow teachers need methods to assist

parents to help their children at home. They also requested help

in making effective use of Title I parents within the schools. The

Reading Specialist recommends that there should be more total

involvement of parents in the school program; i.e., they should

spend more time within the classroom. It was suggested that perhaps

Far West Laboratory could be made available for mini courses. Instruc.

tional aides feel that they have improved their skills in reading

and would now like to improve their math skills.

Interpersonal Relations

An additional component of staff development at Thousand Oaks

school was the Interpersonal Relation Workshops which were conducted

by Dr. William Woodson. There were fifteen weekly sessions lasting

two hours a week for a total of thirty hours. Twenty staff members

participated in this program. Most of the staff indicated that

the course was valuable to them. They specifically pointed out

that they felt that greater understanding among staff was developed,
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they gained a deeper awareness of self, and better knowledge in

dealing with others. In addition, they developed more sensitive

insights into thinking of blacks and orientals, and they were better

able now to work in an integrated setting. Teachers also felt

that Dr. Woodson's course providod effective methods for teachers

working with instructional aides, and that there was definite

improvement in the rapport between aides and teachers.

Some of the staff felt that Dr. Woodson should involve himself more

in the encounter experience and that he should change his style and

become more aggressive. They also felt that there was not enough

direct involvement about the children and that perhaps they could

have gotten into niorc depth.

It was recommended that additional encounter experiences in the

schools with small groups of teaching teams involving parents,

teachers and instructional aides be initiated next year.
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WASHINGTON SCHOOL

The two ESFA designated classroom teachers and three instructional

aides participated in the McHugh Reading WorkshopTeaching Reading

to the Bottom Third. One teacher responded to the questionnaire.

The reaction of thc teacher was positive. She reported that thc

material presented was useful, that it increased her understanding

of students and enhanced her teaching ability. The teacher also

stated 'that she was active]y involved in the presentation and felt

that the objectives of Dr. McHugh's course were clear and were met.

It was recommended that Dr. McHugh continue to present reading

workshops. The three instructional aides were very receptive to

this course. They volunteered to bc.involved in planning future

staff inservice. They recommended that inservice be held before

the beginning of school and that they receive some compensation for

their participation.

LINCOLN SCHOOL

Lincoln School's staff development was held during the spring of

the school year. There were five staff development activities.

1. Practical and Fun Ideas for Teaching Basic Skills -

Two sessions by Mr. Sullivan, Reading Clinic, Mt.Diablo

2. Special unit presentations by the reading specialists of the

school

3. Demonstration or a reading activity by a teacher and his class
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4. Reluctant readers library, plus individualized reading by

Scholastic book representatives and display of individualizud

phonics materials

5. Individualized Reading by Nancy Platford of Mosswood Park

School in Oakland

Participating teachers were given evaluation forms at the end of

the school year. There were five open-ended questions. Responses

were received from four teachers. There were no responses from

instructional aides or other school.personnel. Of the four

respondents, three of them felt that Mr. Sullivan's sessions were

the most useful. 'Ono comment stated that Mr. Sullivan's ideas were

presented quickly and abundantly and, as a new teacher, the ideas

were particularly stimu A.ng and usdful. Another commented that

Mr. Sullivan's games were useful but felt that the session on

individualized reading spurred his thinking toward more felxibility

in teacher-structured classroom activities.

In view of the limited responses to the questionnaire on Lincoln

School inservicc, it is difficult to arrive at a meaningful recom-

mendation for next year's.inservice training. The staff develop-

mental proposal was quite detailed in terms of what was hOped to be

accomplished for that school. However, it is apparent from the

responses and also from the lack of responses that the program did

not get off the ground. It is recommended that more effort be placed

upon the determination of specific-needs of the staff and that special

effort be made to monitor and to evaluate staff development activities

as they progress.
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MLA EVALUATION

FiZANK1 IN SCHOOL Staff Development Mathematics Forum

OE thirty-three classrcom teachers, two EH teachers and one teacher

of the blind, twenty-seven teachers attended at least two sessions

ol the math forum. The vast majority attended at least 40% of the

session which ran from September through June and fifteen teachers

attended on a regular basis. lt should be related that of the thirty-

three classroom teachers at Franklin, eight do not teach mathematics

but trade-off with other teachers. Six instructional aides attended

the math forums, two of whom work in the ESEA Reading and Language

Program. Student teachers, other instructional aides, university

tutors and administrators also attended on a limited basis.

Two separate evaluations were made on the forum. The first was April 1,

1971 and the final evaluation was held on Junc 8, 1971. The responses

to the evaluation were overwhelmingly positive. One of the items on

the questionnaire sta.zed; "List a few specific ideas which you received

from math forum and which you use or will use with your pupils or that

would be helpful in planning for next year". Some of the responses

were that there were too many to number, that the materials were

excellent and that the materials were always readily available, and

a teacher reported that she liked this aspect very much, since the

resource teachers were alway.s willing to inti.oduce the material to

the class, and the teacher could then follow up. They were very

positive on the teaching importance of the use of geo-boards, separation

of beans and bUttons, tangram sets, the Dr. Wirtz films, arrow

arithmetic, substraction of differences. These were all commented

upon as very worthwhile materials for the teacher. Others pointed out
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th;:t discovery hiochs, lattice Plu.ItipiicaLjon, the use of cuisc.nairc

rods IA the middlc-grade levels Wcro extremcly valuable.

Of the thirty-three auestionnaires returned, *thirty had positive

remarks ahout the presentation of materials .and three did not mention

materials. More comments wore made regarding the sessions as good

opportunities to learn how to introduce concepts through new techniques

than as chances to develop methods of drill. Introducing concepts

seems to have been more of a concern than drilling as far as what

teacheis considered important to sped of their time on at the math

forum sessiCns.

The general comments wore.very complementary regarding the expertise

of the math specialist, not only in terms of the forum, but in the

kinds help materials which she was able to give to teachers. They

felt the sessions informative and enriching. Another commented that

the forcus on difficulties of the low achieverS were Most beneficial.

The recommendations for next year mere that the math forum be kept

just the way it is and that perhaps there should be more between

school meetings, and that there should be more ideas of presenting

computational skills along with continued exposure to activities as

goo-board. Some felt that they should have meetings before school

and also have some meetings after school. All the persons in attendance

for this year's session plan to attend next year sessions. In addition,

other staff who were not able to attend the math forum for the

current year, have expressed their desire to be included in the

71-72 math forum.
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This program appears to be one of the most highly rated inservice

components by teachers .and should, therefore, be made available to

nore staff of ESEA designated children.

17 /I



FRANKLIN SCHOOL - Staff Development Component

The Language Arts Workshop was developed and conducted by two reading

specialists oh the staff of the school. Seventeen staff members

participated on a regular basis. There were nine weekly meetings

held, each one lasting three hours. Topics included were: Climate

and Setting for Individual Work, Creative Writing, Story Telling,

Individual Contracts, Utilization of Puppets and Audio-Visual Aides,

Orientation, Study Skills, and Sharing of Favorite Ideas.

Seven classroom teachers, responding to the evaluation reported that

the major goals were met effectively. They found that their teaching

skills were indeed improved. As the course developed, participants

were actively testing suggested techniques in their individual class-

rooms and indicated that they planned to continue using those prac-

tices which proved to be successful. Several teachers plan to

restructure their reading program next fall based upon the content of

the workshop.

Reading Specialists participating in the program felt that the range

of coverage and invited speakers were impressive and helpful. Teacher

Aides found the course stimulating and reported the ideas useful to

them in working with students. They were pleased to have "fresh"

materials and techniques which broadened their skills in small group

and tutorial reading instruction.

Other personnel involved included a home.teacher and a teacher of

educationally handicapped students. The uniqueness of the students



with'whom they work requires added skills and understanding of learninp

behavior. They reported the course as invaluable in tcrms of new ideas

to stimulate and succeed with reluctant learners.

Several classroom teachers expressed a desire for a "show me" approach

to the workshop. They seemed to feel the need for help in actualizing

thq processes in their individual classrooms. Some concern was expressed

over the sequence of topics and it was suggested that "Orientation" was

placed too late on the schedule to be of much value to them.

Reading Specialists reported that the topic on "contracts" needed more

time and depth. They felt, that only an introduction to the topic had

been made in the one session. :This comment was repeated by Teacher

Aides in regard to Story Telling and Spelling.

Recommended Changes

Classroom teachers who expressed the nee for more individual help

should have staff available to come into their classrooms for

extended periods of time. This could result in teachers being

made aware of the strengths and weaknesses in their reading program.

With such consultation and assistance a more effective instructional

program could be developed with the individual teacher. On-going

assistance will be needed to sustain the program and to strengthen

the skills of the teachers.

Reading Specialists could benefit from assistance in the organization

of their schedules and instructional programs. More time might be

spent helping them to develop more useful record-keeping techniques.
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This effort could result in improving the feed-back to classroom

teacher, vis-a-vis, the students progress, strengths and weaknesses.

Teacher Aides or Assistants should continue to participate in staff

development activity at the school site. Recognizing their academic

needs, special inservice sessions should be designed to provide

intensive training in the effective use of their skills. This train-

ing'should provide them with tools of selecting the appropriate

methods and aids for the maintenance of reading skills developed by

the teacher and/or the reading specialist.

Staff feel school site inservice should be continued and strongly

recommended that more teachers be encouraged to participate in the

workshop. This could result in.continuity and strengthening of the

total reading program of the school rather than scattered programs

of selected teachers and classrooms.

76/1-2
RM/3/4-5
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INTERGROUP RELATIONS COMPONENT

Jefferson Folk Choir

The Jefferson Folk Choir was organized with 134 students as a part

of this. Intergroup Education Component. The composition of the

choir was heterogeneous by race and grade levels. The children

ranged from kindergarten through third grade. The director is a

black male kindergarten teacher. The choir included a large per-

centage of ESEA Title I designated students. Those who were not

performers benefited from the many choir programs presented at the

school site and elsewhere.

The folk choir was almost an instant success. It was invited to

appear publicly oh several occasions. One such performance was

at the ESEA sponsored Desegregation Workshop during the spring of

1971. The popularity of this group ii a testimony of its effectiveness

in influencing positive intergroup relations among the diverse

population.

At the end of the school year the young choir members evaluated their

participation in this activity. The results of the evaluation are

reported as follows:

Students were asked, "What is the best thing you liked about the

Folk Choir?" The ten most frequent responses'were: Singing, going

places, different songs, dancing, drums, having fun, having an inter-

grated choir, making people happy, the way Brother Finlayson handles

kids, Brother Finlayson. These responses were repeated at least 32

times with some having been mentioned 80 to 90 times according to

tally.
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The other three questions recoived responses as tallied below:

1. "Did you meet new people in the choir that you did not know

before?"

, 114 Yes 20 No

2. "Did any of the songs mean anything to you or tell you anything

about people?"

130 Yes 4 No

3. "Do you think you would learn better or be willing to work harder

in class just to belong to the choir?"

133 Yes I No

There has been a positive response to the Jefferson Folk Choir by both

the school and the community. The data reported indicates that this

activity met the stated objectives of the Intergroup Relations Component.

It is therefore recommended that this Component continue to be supported

by ESEA during the next school year.
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INTERGROUP RELATIONS COWONENT

ln an effort to develop positive intercultural understanding ar.:ong

the-students at Franklin School, a teacher was assigned half-time

as coordinator of student activities. Under his supervision six-

teen school clubs were organized to meet weekly during the school

day with teaL:her club sponsors. The clubs ran across racial and

grade level grouping. There was a wide range of interest groups

which children were able to select. Students were allowed to

spend one semester in a club and had the opportunity to select.

another interest group at the end of the semester. The .range of

clubs were very diverse, such as: Drama, Crochet, Human Relations,

Field Trips, Mcvie Education, Tennis, Variety, Art, Chess and games,

Music Appreciation, Knitting, Engineering, French, Sewing, Stitchery,

and Junior Red Cross. There,was an adequate number of clubs for the

total school population to have an opportunity to participate. The

objectivr of these clubs were to foster human relations and to

sensitize children to various ethnic backgrounds.

There was an effort made to mix students racially and to give

them the opportunity to interact in informal groupings of there own

choice. There were positive results. The children began to learn

respect for othcr cultures. They were willidng to learn from each

other and to assist each other academically and socially.

It could be viewed by some that the tendency to cluster according to

ethnic identity would have a negative tone. It was felt, however,

that the clustering of the childre.n did not mean that they were

expressing negative feelings toward other groulis. They were free



and did interminle when they felt they wanted to do so.

Although Title 1 childyen were included within the clubs, there

was no focussed evaluation on these target pupils.

RECOMMENDATION:

Title I students must bc evaluated explicitly.

A longitudinal study should be made of children's attitudes. The

two groups can be compared. Those children who participated active-

ly in the school clubs could bc compared with those who felt for

some reason that they did not want to participate. It is very diffi-

cult to make definitive statements regarding attitudinal change over

a short period of time; for this reason it is recommended that those

students who arc participating in intergroup activities be followed

over future years to determine the value in their interaction with

different social, economic, and ethnic groups.

-
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FRANKLIN SCHOOL Auxil.iary Services Component- Pupil Personnel

Title I provided two days weekly counseling service for Franklin

School. The counselor met with pupils individually and in groups.

It has been reported that through those regularly scheduled

conferences, pupils learned to recognize and resolve problems

which interfere with learning and/or personal relationships.

Parents, teachers, and other staff members worked with the counselor

to effect changes in pupil behavior and environment. The counselor

reported for that school very positive results of the program.

Because of the limited time and the size of the student body, it

was not possible to help all of the students who needed counseling

services. Also, there were many demands on the time of the counselors

for parent and staff counseling. Because of the schedule, not being

at the school site every schoo.l day, counselees were not always able

to reach the counselor at times when they needed his assistance.

RECOMMENDATION:

'Franklin should have at least one full-time male counselor, one who

is dynam.ic and can meet the ne.eds of Title I students, parents and

teachers. The staff makes extremely valuable use of the counselors

time and the gains in this prograM are measurable.

7/RM/2
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LINCOLN SCHOOL AUXILIARY SERVICES COMPONENT

Jjncoln School had the services of a counselor provided by ESEA for

three days weekly. Evaluation by the counselor indicated that there

was extremely limited support for counseling from the teaching staff

at the school site. He reported that four members of the staff

developed realistic expectations for students and that he had little

interaction with the large majority of the school staff. All in

all, the counselor reports that his time was not effectively

utilized in helpino to develop positive esults with students and

that he was not able to contact enough parents to offset the apathy

that seemed to exist from his point of view at that school. The

counselor felt that the Aqxiliary Services program did not reach

its objective.

ESEA-7/R1V2
Tape 3
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CO:4UNITY MKER CO:VONENT

ESEA office co!ployed four target-aiea parents as full-time

Comrunity Worl:e;:s. Their time was divided among the seven designated

ESEA school sites td.th varied work load assipments. Activities

of community workers wore included in contacts with individual

stud.:mts, Parents, teachers, administrators, the ESEA offi.ce, and

community agencies. Other duties included attending, inservice

training programs and developing school activities.

The community workers report that the majority of heir time was

devoted, to contacts with parents of ESYA designated students. in

this capacity wuch of thefr time was spent interpreting for parents

the content of school notices sent home with the student or by mail.

In some cases they acted in an arbitratien role; that is, they spent

time in conflict 17cso1ution between the parent and the schools.

Most conflicts resulted from parental unhappiness with a particular

teacher. Some parents felt more readiness to communicate their

concerns tc community workers than to school staff. Teachers also

sought advice and assistance from community workers in learning how

to best deal with some of the ESEA designated parents.

he community workers also functioned in social work roles. They

had requests for information from parents and on variety of problems;

such as, seeking information en obtaining legal abortions, .seeking

information on applying for food stamps, asIdng or intervention

of the community worker with the public assistance office, and also
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requ6sting that community orkers help them to obtain free lunches

for their children. Due to the variety of needs expressed by the

parents, the community workers had to develop close contacts with

various community agencies. They developed positive working

relationAips with the Office of Public Assistance, Berkeley Health

Clinic, and with other social agencies where necessary.

Another major activity of the community workers was their close

association with the ESEA school site advisory committee members.

They assisted in planning agendas for school site meetings. Often

they provided transportation and made arrangements for babysitting

to acconunodate parents' ttendance at these meetings. They inter-

preted ESEA guidelines to some of the parent advisory members and kept

them informed on school site and ESEA office activities. Much .of

their time was used in making personal contacts by visit, by letter,

and by telephone to parents of ESEA designated children. Among th&

social activities which helped bring parents.to the school, the

community workers were responsible for arranging potlucks at various

school sites. These potlucks included parents, tutors, and the ESEA

tutees. Potlucks were held at Franklin, LeConte and Washington School.

Due to the variety of activities of community workers their work

hours were often long and split. With two or three schools assigned

to each of them, several nights were devoted .to attending school

site advisory committee meetings and other important school site

meetings. ln addition to attending school site functions they also

attended Board Meetings.and workshops and out-df-town field trips

to other ESEA school sites. As far as teacher contact was concerned



the community workers spent much time in seeing that ESEA designated

parents got to their parent-teacher conferences.

The evaluation of their activities indicated that they felt that

morn parents arc now involved and informed than ever before. They

report a more positive attitude toward parent involvement in school

activities. By this they mean that it is no longer an inconvenience

for the parents to visit classrooms and attend conferences because

of the assistance available. They expressed the feeling that parents

had a new awareness of curriculum and school programs and attribute

this to the parent workshops and the parent involvement sponsored

by ESEA. They indicated that through participating in classes

parents have been.able to acquaint themselves with educational

ilaterials and teaching pethods. They also indicated that school

principals are more knowledgeable of the ramifications of the

Title I program and that they are attending advisory Committee

meetings more regularly and appear to be more responsive to ESEA

parents.

Recomme»dations of the community workers arc as follows:

1. Orientation for parents, teachers and adminis11rators on ESEA

programs be held early in the schoel year;

2. Closer monitoring of Title 1,programs by parents and ESEA staff;

3. A written document be given to teachers spelling out the expecta-

tions, rcsponsibilities.and procedures in accordance with Title
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guidelims and how they rel.ato to that school;

4. More opportunity to' work closer with ESEA teachers and plan

small activities involving ESEA parents, teachers and, in some

cases, children;

S. New apf)roaches be developed for parent classes.

The ESEA office views the work of community aides as a very essential

part of the program and recommends that this component be strengthened

and maintained as a viable part of Title I activity.
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PROJECT ASS "STANT OF CUR Ri MIDI

The posi ti on of Project. Assis Unit of Curricul u1u wa.s established

through the 1970-71 MEP, proposal.. The objective of this posi ti On

was to ass ist teachers and staff in developing curriculum primarily
for gro:.:th and achievement of ESEA designated students . The assistant
spent most of her time in three components ; language development,

staff development, and intergroup rel at ions . In addition , a small
part o-r. her time was spent in parent involvement .

Lan_guago Devel opment

The Proj ect Assistant worked di rectly with teachers in assisting
them in developing techniques to meet the needs of ESTI% designated
students in the classroOm. This was done through classroom visita-
tions , observations, discussions of findings with teachers , recommenda

tions for changes in approach, provision of addi tional or different
materials and follow-up visits to discern whether recommendations
were accepted and whether the teacher felt the recommendations
were in fact workable . The Project Assistant reports that in only
one case was her work with a teacher unsuccessful .

Staff Development

The Proj ect Assistant set up 10 workshops for teachers and instruc-
tional aides . The workshops covered the teach i»g of basic skills
through the Open Ili ghways series , reinforcing reading skills through
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the use of manipulative materials, individualizing reading and

mathematics thruu!th the use of taped lessons; teaching beginning

reading through thc use'of auditory and visual aids; and teaching

reading as a IoLal lan.guage experience. The lroject Assistant felt

that each workshop resulted in some learning experiences for teachers.

However, the number of teachers involved was limited but those who

did come left witb new ideas which were later observed being put

into use in the classroom.

Intergroup Relations

The main activity of the Project Assistant in intergroup relations

involved setting up the desegregation workshop sponsored by the

ESEA Title I office. This workshop involved other school districts

in the Bay Area with'visitors throughout the state. Many hours were

devoted to developing and finalizing the plans of the workshop

initiated by the Coordinator of the Title I program. The main idea

for the workshop was that it.be meaningful and authentic in terms

of intergroup relations. Attendance of 300 persons for the full

two-day workshop is a testimony of its effectiveness. Written

evaluations of the content revealed that those in attendance felt

that the workshop was successful in carrying out its objective.

Parent involvement

Although the Project Assistant was not specifically assigned to

the parent involvement component of Title I project, she did have

some contact within this ccaponent. Specifically, the Project

Assistant met with 0.ndergarten teachers'and community aides and
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initiated a kindergarten workshop for parents. Twenty-five parents

attended the workshop which was an effort to initiate parents into

the kindergarten program of the ESEA dcsip.nated schools. During

the weekly parent workshops the Project Assistant worked individually

with parents in terms of explaining their role and usefulness in

the classroom and their responsibility to the schools where their

children were enrol]ed. In addition to this involvement, the

Project Assistant attended parent meetings throughout the year at

Franklin, Lincoln, and LeConte School. She was also invited to

address faculties in their regular meetings at Washington, Emerson,

LeConte, Lincoln, Jefferson, and Thousand Oaks school. The main purpose

for her attendance was tO inform staff of the total ESEA Title I

program, its goals, objectives, and guidelines.

Out-of-Town Visitations

The Project Assistant made five out-of-town visitations during the

1970-71 school year. The purpose of these visitations was to observe

different reading and mathematic's programs in an effort to develop

better ideas and strategies for teaching Berkeley designated child-

ren. This activity proved to be extremely beneficial to the Project

Assistant. She felt that no one particular pirogram was completely

acceptable to Berkeley, in total, but a composite of parts of programs

could be put together to improve the learning ityles of the children as

well as the teaching styles of the teachers. These visitations were

written up and shared with staff for their information. Visitations

also included participation in workshops and association meetings to

represent Berkeley Title I office.. Although the,content of the work-
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shop!- were not ;ill rated as productive, thr. Project Assistant felt

'-bat Ufl act good teaching materials was well wci:th

e ( H

;Zecomendaticins

ft was recommended by the Project Assistant that she involve herself

more in classroom demonstrations for the benefit of teachers. Project

AssiJtant visited class:, on an invitational basis only. It was

reco.imended that it woulT. enhaliee the effectiveness oE

the program if the principal would assign the Project AsSistant

to work with specific teachers in their specific need areas. It

is also recommended that the Project Assistant do this kind of

demons!.ration over an :.:endod period of time where follow-up and

evaluation of teacher imyvement in classroom instruction. The

.Project Assistant felt that it would be beneficial to be assigned

to one school to offer concentrated help for a given length of

time rather than being expected to cover all of the designated

schools all of the time. Such concentrated help would offer a

better evaluation of t!In effeCtiveness of the Project Assistant's

in improvement of :..'Lruction.

ESEA/1-5-9/3
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